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				I love books that focus on inspiring, real-life stories that skillfully communicate the essence of the stories to young readers! One such book is a new release from Orca Book Publishers entitled Barefoot Skateboarders by Rina Singh, illustrated by Sophie Casson. The story is set in a remote village in India, where two groups of people live side-by-side, separated not only by a single road through the village, but also by old beliefs and social practices. This separation begins to change when Ulrike Reinhard, a German social activist, raises funds to build a skateboard park in the village. She invites all the children to use the park and isn’t concerned about their social status. Soon, the boys are skating together in their new playground, teaching each other skateboarding skills. The parents watch and wait for old lines of division to appear, which doesn’t happen. One of the boys invites his sister to try skateboarding, which leads to a “girls first” rule that allows girls to have a turn with the skateboards. A “no school, no skateboarding” rule is also put in place when some children begin skipping school to be at the park. The skateboard park draws the attention of famous skateboarders around the world, who travel to India to join the children and teach them new tricks. Some of the young skateboarders are so talented that they are invited to visit skateboard parks in other countries, and they become the first children in the village to get passports. They return home with dreams of improving their skills and uniting their village. 

				Young listeners or readers are sure to love this story, whether or not they are skateboarders. Teachers will find the book helpful in supporting classroom themes such as inclusivity, change, and personal development. An author’s note provides background information about this inspiring story. Also available in French as Les Planchistes Aux Pieds Nus, translated by Rachael Martinez.
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				Two young boys, brothers I think, make their lingering journey to school each morning passing under my view and scrutiny as I perch on my eighth floor balcony. They are not determined travellers as much as curious explorers. They observe, and they are tactile, touching what they can, whatever they encounter as they walk. They pass an old retaining wall. They poke and prod their little fingers into small cracks and crevices and remove small pieces of mortar that they subsequently toss to the sidewalk and half heartedly kick along as if in a pretend game of soccer. 

				I watch all of this with amusement as I drink my coffee. I wonder if they will ever reach their destination just a little way up the hill—they move so slowly and peacefully, seemingly content in each other’s company. How will their day unfold? I wonder since their destination was my own some sixty years ago when I attended the same school.

				I walked the identical route on that very same sidewalk and likely poked some of those same crevices in the fieldstone retaining wall that, remarkably, still stands straight and true after so many decades. My route was not all residential as it is today. Most of that sprawling urbanization below my balcony was once farmland and forest. As I left the farm house that my family rented from a retired farmer who lived further up the road, my journey first took me past barns and utility sheds and then a pasture of grazing Holstein cattle. Today, a Canadian Tire store stands in that spot, the barn, sheds, and house all torn down. I place the approximate location of my bedroom where the paint department is now located.

				My walk passed the pastures and took me into thick forested areas where, some days after school, my friend and I would carelessly hunt for squirrels, not giving any rational thought as to where our 22 caliber bullets would land after we aimed straight up a tall maple tree to take our shot. It was clearly a time of freedom with no consequences.

				At one point during my journey, I had to cross a stream where today the city has constructed a bridge to an extensive trail system. Going one way after the crossing, I would reach my friend’s house, while going the other, I would link to a trail connecting me to my school. It was a serene and solitary walk on forest trails, which left me to my adolescent thoughts and my vivid imagination, a trip superior to any on noisy, crowded school buses.

				Upon leaving the woods and entering civilization—my condo had not been built yet, in fact, I don’t think condos were even a thing at that time—my trail converged with the sidewalk where the two young boys walk today. Our routes then became linked and followed my young footsteps the rest of the way to the break in the fence allowing a shortcut through the schoolyard. Likely the similarity ends there, as I imagine my typical school day in 1964 was radically different from what these two boys experience in 2025.

				My memory fast forwards to junior high school. I wasn’t a particularly apt student in grade eight, but I have to say it was a transformative year for me. My homeroom teacher, Mr. Stockie, had a formidable presence in the classroom and in my life. He always dressed in a dark suit and tie. He was a man in black. He looked the part of an undertaker, not a teacher. As students, we sat in perfectly 

				straight rows, our books and supplies stacked and aligned neatly on a cage-like shelf beneath our desks, our hands politely folded, sitting proud and tall as our teacher entered the room. There was no comment, cough, or whisper, nor was there humour or talking out. There was absolute stunning discipline, teaching, and learning. I think that year, with Mr. Stockie’s super structure, I started to turn the academic corner and began the route to becoming a worthy student. To this day, I’m still not certain if it was my absolute fear, or respect for Mr. Stockie that was the initial catalyst, but I do know something in that classroom resonated and clicked in my life and prompted the motivation forward.

				Social Studies class is where my love for History and Geography initially took root. I was inspired by my teacher, Mr. Eyler, who happened to be an Ontario weightlifting champion. He was short and obviously well built—despite his best efforts, due to his muscularity, he could not put his arms down by his sides. It was not his strength that so inspired me, though; it was his kindness, knowledge, and understanding that drew me to study in earnest and take real interest in his subject.

				He also kept snakes and reptiles in his classroom. It was because of Mr. Eyler that I launched my lucrative side business at home, raising hamsters and white mice in large quantities to feed his boas and other classroom pets. As it turned out, he got me started in my cottage business. My mother was never quite pleased with the rows of cages I had built and installed in a back shed, but she never discouraged me either.

				School was a pivotal place in my life at that time. It was where I met some life-long friends and joined school clubs and teams while getting on track with my academics. Now I watch these meandering boys from my retirement condo over-looking my former public school, and I wonder, with all the changes and challenges, how is their school day? Are kids still inspired as I was with excellent teachers, or is that just another outdated, corny concept? Are there many daily distractions with technology and all the screens, streaming, texting, and gaming? Are attention spans shorter and the capacity for discipline diminished? How are their numeracy and literacy skills? Do they even study Home Economics or Industrial Arts? Could they build a hamster cage or make their own lunch?

				I would certainly like to think that these two boys who I regularly observe, who linger and kick stones across the pavement, are in store for an excellent day of education and that their day will be something like those I enjoyed in my youth.

				≈

				Marty Rempel, now retired for the fourth time, has been an educator in many capacities and places, serving as a teacher in Germany, Kuwait, and the Bahamas; Special Education Co-ordinator in Northern Alberta with Cree and Dene students; and principal in Jinhua, China. Last June he retired as principal from a private school in Markham, ON, which caters to students from mainland China. Now he spends his time reading the news while drinking dark coffee on his balcony, solving world problems, writing, and planning his next trip with his lovely wife.
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				I picked up a free verse novel called Seeking Draven. I couldn’t put it down. Who wrote this book, and what else did he write? I asked Michael F. Stewart about his writing career and learned a lot about an interesting person!

				Margriet: Have you always been writing?

				Michael:	I’ve always wanted to be a writer, but that’s not the same thing. I didn’t journal (something I regret deeply!). I really started writing in grade seven with my teacher Dr. David Boyd. He was both a role model and the first person to tell me I could do it. (Teachers are the best. Oh, is this going into Canadian Teacher Magazine? I had no idea …) 

				Margriet: As a child, were you a reader?

				Michael:	I lived for Dungeons & Dragons and bricks of fantasy novels. Despite having a great family, I somehow still needed to escape. I needed books with heroes I could inhabit, perhaps so I didn’t have to think so little of myself. It probably wasn’t always a healthy habit. I remember getting into trouble because I’d hide and read.

				Margriet: Now you are a prolific writer with TV pilots, graphic novels, and many chapter books to your name. How do you decide on a genre when you start writing? And do you have a favourite? 

				Michael:	The idea chooses the genre and sometimes the form, too. There are ideas that you can say from the outset, “That’s not a book; it’s a TV show,” or “That’s a picture book and not a novel,” or “That’s a horror idea because the title is Keep in a Cold Dark Place. So I’m not sure I can claim a favourite. I like my middle-grade books to be funny and for my YA contemporaries to have a twist of the surreal. 

				Margriet: Your website states that you are a “fighter of fictional emergencies.” I like that. What are fictional emergencies, and how do you fight them? 

				Michael:	I am always game for what’s called work-for-hire. It’s a little like the “bat signal.” A publisher will be desperate for an author to write four of their twenty-volume set with very specific genre and page count format constraints—well—I am that writer. Parachute me in, load those requirements into my pen, and I’ll hit any deadline. Can you hear the music playing? That’s the montage of me fighting the fictional emergency.

				Margriet: I loved reading your book Seeking Draven. Was it difficult to write in Teagan’s voice?

				Michael:	First of all, thank you! I have four daughters, so I am lucky to be surrounded by young people. But for Teagan’s voice, I really did need to channel my inner child and dig out the kind of emotion I would have had at age ten because that’s what writing in verse is really about for me—emotion. It doesn’t start with a plot or scene; it starts with How would Teagan feel lost in the woods? What emotional words, sensations, feelings, images echo both that feeling and tone with the setting? Which words would be particular to her? That’s how I accessed her voice. 

				Margriet: The subtle message about (phone) addiction and Internet perils is so perfect for that age. Is that something that you wrote with your own children in mind?

				Michael:	This book started when my youngest was begging me for a phone. Begging me like her life depended on her having a phone. Like any author, I didn’t see my own child with a heartfelt need; I saw the potential for a story. Sorry, Jilly. (She still has no phone.) But the very first page I wrote was page 32:

					Phone, phone, ph-ph-phone, PHONE! 

					I have a phone.

					I’ve wanted this phorever.

					I wrote that right after the argument with my daughter.

				Margriet: Where did the inspiration for Heart Sister come from?

				Michael:	Heart Sister is my attempt to say thank you to the donor of my brother’s heart. He was born with a congenital heart defect, and so, when he received a transplant, and I learned it came from a young woman who died in a motorcycle accident, I wrote a book that I hoped would raise awareness for organ donation and help readers think about maybe becoming donors themselves. It was a tricky book to write because a thank you—a book that talks about all the wonderful people your organs can help—would make for a didactic, boring book. So I started from the opposite side. I started with a boy 
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				Margriet Ruurs is the author of over 40 books for children and conducts (ZOOM) school presentations: margrietruurs.com

				Enjoy her travel-and-books blog here: globetrottingbooklovers.com

			

		

		
			
				Michael F. Stewart

			

		

		
			[image: ]
		

		
			[image: ]
		

		
			[image: ]
		

		
			
				featured articles

			

		

	
		
			
				canadian teacher Magazine • Winter 2025

			

		

		
			[image: ]
		

		
			
				9

			

		

		
			[image: ]
		

		
			
				who had tattooed on his chest, “Do not recycle.” A boy who felt being an organ donor might have contributed to the loss of his twin sister. I figured if I could convince him, then maybe I could convince anyone.

				Margriet: Do you write full-time? 

				Michael:	I do! I have been very lucky to have the support of great publishers and producers, FABULOUS TEACHERS and librarians, as well as the support of the Ontario Arts Council, Access Copyright, the Public Lending Right, the Ottawa Cultural Funding Unit—and a very patient wife.

				Margriet: Do you do school presentations? If so, what do you generally do?

				Michael:	Absolutely. I tend to adapt the presentation to the needs of the teacher. I love teaching craft, but I also have some interactive presentations where we come up with impossible ideas and see if we can turn them into story, or I help students develop their own pitches. Knowing how to pitch, whether it’s yourself, an idea, a book, a movie, is a really useful skill.  

				Margriet: What are you working on now?

				Michael:	Right now, I’m working on a contemporary young adult novel narrated by a ghost. It’s about three kids who have punished themselves for their roles in the death of their friend, and who need to reveal the truth of what happened that night through the writing and performing of a musical if they’re to avoid a most terrible end.

				Discover more about Michael F. Stewart and his many books for children by going to his website: michaelfstewart.com
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				Anxiety is a natural part of the human process. It cannot be fixed, and it cannot be cured; it is actually an alarm system in our brains, trying to protect us from danger. We need anxiety in our lives because it tunes us into our bodies—our natural instincts and our gut intuition are rarely wrong. Listening to our bodies is, unfortunately, a learned behaviour. It is not inherent. Remembering that our body is our natural defence system, which indicates when things are out of balance, can help us when we feel unsafe, unprepared, or ill-advised on how to proceed. 

				But sometimes, in children, the symptoms of anxiety are overt, obvious, and distracting for both the kids and the adults in their lives. As a teacher, you serve as a very important adult in a child’s life!

				Since anxiety is a natural human process, you may find yourself in a classroom with multiple kids experiencing a variety of symptoms, including increased heart rates, heavy breathing, sweaty hands, panic, an inability to sit still, changes in behaviour, fatigue, and tummy aches, all in the same moment. This may result in your own bout of anxiety and feelings of overwhelm. The cycle continues.

				So, let’s talk about what you, as a teacher, can do to make your lives and the lives of your little pupils easier.

				Don’t Be Afraid to Talk about Anxiety

				School is a place where a teacher can create and provide a predictable environment to help their students’ nervous systems feel calm. Talk openly about anxiety—what it looks like and how they may feel about it. Answer their questions when they ask about it. Let the children know what their day or class is going to look like to increase predictability and feelings of safety. Tell them who they will see in their classrooms that day, what the expectations are for them, and who to seek out if they are struggling. Keep the discussion with them open and non-judgmental. When children know they are being heard and their feelings matter, this allows them to relax into their bodies. It can nip any signs of less-than-compliant or discourteous behaviour in the bud! 

				Get Moving!

				Distract the kids with movement. Maybe have a five-minute dance party to expel some of that extra energy, perhaps letting the extra energetic kids lead the dance moves. There is even a button that can be purchased called the 30-second dance party that they could hit to help with those breaks!

				Take Deep Breaths

				This is a very effective technique that everyone can do since we already breathe instinctually! Control the breath by using Box Breathing, taking a deep breath into the belly for three counts, holding it for three counts, and then releasing it for three counts. This breathing practice can immediately lower one’s heart rate, slow the moment down, and result in a more regulated nervous system. Repeat this for a minute or two, or as long as your age group can tolerate.

				Journal

				Writing (or drawing) is a great way to get big feelings out of children’s bodies and onto paper. This is a secret place for them to express exactly how they feel without the fear that they are going to get in trouble or be judged for their emotions. Once they write their feelings down, have them rip the paper to shreds so their big feelings are released, and they never have to worry someone is going to know what they wrote or drew.

				Share Experiences

				Let the class know that if their feelings are too big and scary, they can ask for help from an adult or someone they trust. Help them identify who those people are and the importance of talking about their feelings so they don’t get overwhelmed.

				Suggest Comfort Items

				If you want to extend the calming experience, you can discuss tactics they can use at home, such as a weighted blanket or stuffy. You can speak about things that they may use to feel calm at home. Ask them for suggestions! This can be helpful in evoking feelings of safety and regulation. 

				Make Tactile Connections

				Encouraging children to ask for hugs from an appropriate person (their parents, their family members, or their best friend) when they feel big feelings is a great way for children to feel safe and stimulate co-regulation, which kids often need. Not all children (especially those on the autism spectrum) feel comfortable with touch, but you can suggest hugging something else that makes them feel calm in stressful situations.

				Teachers have a very important, multi-faceted job to inspire and educate the adults of tomorrow. Helping our little ones learn how to manage big feelings, self-soothe, and communicate that they need help is equally important for their future emotional intelligence and future quality of life—arguably, just as important as the educational piece! The things that you do, as a teacher, to try to mitigate these symptoms, both premeditatively and in the moment, are essential to classroom management, the children’s mental health, and, most importantly, YOUR mental health. Your job is hard enough; managing dozens of little human behaviours on top of inspiring the brains of our future leaders is no easy task, so make sure you practise what you preach, listen to your body, and take the breaks and time you need to feel regulated and cared for too. Your classroom and schools need you!

				≈

				Stacey MacLean, MA, LCT, is a mental health therapist, consultant, and author living in Fredericton, NB. She enjoys spending time with her beloved dogs (who are featured in her first children’s book publication, Penny’s Triumphant Turnaround), as well as her family and friends. She has worked and lived coast to coast and loves travelling and being active through trail running and mountain climbing.

			

		

		
			
				Anxiety in Youth

			

		

		
			
				by Stacey MacLean

			

		

		
			[image: ]
		

		
			[image: ]
		

		
			
				[image: ]
			

		
	
		
			
				canadian teacher Magazine • Winter 2025

			

		

		
			[image: ]
		

		
			
				11

			

		

		
			[image: ]
		

		
			[image: ]
		

		
			
				[image: ]
			

		
	
		
			
				canadian teacher Magazine • Winter 2025

			

		

		
			[image: ]
		

		
			
				12

			

		

		
			[image: ]
		

		
			
				The Holocaust is one of the most complex and delicate subjects to address in class. It requires knowledge, commitment, and teaching skill, along with extensive reading by teachers who want to correctly cover the various aspects of the tragedy and properly convey its scope. The objective of this article is to recommend a few essential books that could be read by teachers to better equip themselves to teach students. 

				The Holocaust is a multifaceted historical event; the books recommended below are on varied but connected subjects, such as the persecution of the Jews before the war, the extermination process, and the perpetrators of the Holocaust. Let’s start by assessing three books pertaining to the oppression of Jews before World War II.

				First, I would recommend Saul Friedländer’s Nazi Germany and the Jews: The Years of Persecution, 1933–1939. This magisterial book, for which its author received numerous awards, contains abundant details on the vicissitudes of Jewish life in Nazi Germany. It exposes the events that led to the dehumanization of Jews in the eyes of Germans and highlights the criminal intent of the NSDAP (The Nazi Party).

				David Cesarani’s Final Solution: The Fate of the Jews, 1933-1949 is also important. Based on lifelong research and newly available Soviet archives, it aptly describes the milestones in the elaboration of the Final Solution from the Nuremberg Laws to Auschwitz. 

				Holocaust: The Nazi Persecution and Murder of the Jews is also an important book as its author, German historian Peter Longerich, is one of the leading scholars on the subject.

				Concerning the extermination process of European Jews, I would suggest reading three publications. 

				The first would be Raul Hilberg’s The Destruction of the European Jews because it is still one of the most insightful accounts of the Holocaust. It puts the emphasis on the German side of things and assesses the way the Third Reich organized mass murder on an industrial scale. Bureaucracy, technology, and ideology are shown to have been the decisive factors of that genocide. 

				Saul Friedländer’s Nazi Germany and the Jews: The Years of Extermination, 1939-1945 explains the ins and outs of the Nazi extermination policies and concludes Friedländer’s magnum opus that he started with The Years of Persecution discussed above. 

				Nikolaus Wachsmann’s KL: A History of the Nazi Concentration Camps offers a panoptic overview of the history of the Nazi concentration camps from their inception through 1945; it will soon be considered a classic. But be warned: it goes in depth in its description of the modus operandi of the camps and the everyday experiences of the inmates. Some passages are quite disturbing. Yet, for teachers, this study is the best there is to truly learn about the camps and their place in Hitler’s dictatorship.

				It is impossible to study the Holocaust without precisely knowing about certain actors that made these unprecedented crimes possible. Educators should focus on three Nazis: Adolf Hitler, Heinrich Himmler, and Reinhard Heydrich. 

				As is to be expected, many biographies have been written about Hitler since his infamous suicide in 1945. However, one stands out: Hitler by Ian Kershaw. Made up of two bulky volumes, it’s the result of decades of research. If no new source material is ever found, Kershaw could certainly boast that he wrote the definitive biography of Adolf Hitler. 

				Another very relevant book pertaining to Hitler is The Unwritten Order: Hitler’s Role in the Final Solution. In this small book of 160 pages, Peter Longerich explores the central role played by Hitler in the radicalization of the Jewish policy of Nazi Germany. 

				Longerich also wrote the best book on Heinrich Himmler: Heinrich Himmler. It is thought-provoking because it links Himmler’s personality to the structural history of the Third Reich insofar as its author proves that Himmler moulded the SS to fill his personal interests as much as the regime he was serving. 

				Lastly, to read about Reinhard Heydrich, Heydrich: The Face of Evil by Mario R. Dederichs is advocated. This meticulously researched biography documents the life of Reinhard Heydrich as the instigator of the Einsatzgruppen, the ruthless chief of the RSHA (Reich Main Security Office), the Protector of Bohemia and Moravia, the partner in crime of Himmler and an organizer of the Holocaust. Lesser known than Himmler, he was nonetheless a crucial figure in the destruction of European Jews.

				In this brief overview, the ten books that are presented encompass various aspects of the Holocaust. All can be useful to the educator who wants to learn more before attempting the daunting task of teaching the Holocaust.

				≈

				Martin Destroismaisons holds a B.A. in Education and has been teaching in Quebec for two decades. He presently teaches at the Collège Saint-Louis (Montreal) and at the UTA of the Université de Sherbrooke. He also holds an M.A. in History with a specialization in German history and attended the Yad Vashem International School for Holocaust Studies (Jerusalem) and the Arthur and Rochelle Belfer National Conference for Educators (USHMM in Washington, D.C.).

				≈

				Editor’s Note: A new podcast launched on International Holocaust Remembrance Day, January 27, in collaboration with The Walrus Lab—“The Hidden Holocaust Papers: Survival. Exile. Return.”—is a six-part documentary podcast hosted by Canadian author Timothy Taylor, offering a deeply personal exploration of his family’s hidden Holocaust history. https://lnkfi.re/thehiddenholocuastpapers
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				Not every teacher wants to write a book, but more folks have a story to tell than one might expect. For most of my career, I taught English and Creative Writing to high school students while quietly pursuing my writing dreams and trying to meet the emotional demands of my career. Now that I’ve left teaching—I am working full time as an author and book coach—I can confidently say writing made me a better teacher. It’s why I advocate for teachers to find space and time in their busy lives to write, whether or not they have dreams of publishing.

				Telling teachers how complicated and stressful their jobs are, as the old saying goes, is like preaching to the choir. I remember the stacks of marking on my desk, (English teachers, I see you!), the never-ending lesson planning, the always-just-around-the-corner report cards, regular and surprise pop-up meetings, endless parent phone calls, and the million other demands throughout the day that can derail well-intentioned plans to tackle all the things. Just thinking back on it fills me with an inexplicable exhaustion, and, I must admit, more than a tinge of anxiety. Sometimes it was difficult enough to fit in a bathroom break or grab a bite at lunch. Given everything that teachers do, why would I suggest teachers add one more thing to their already mind-bending day? 

				It sounds bizarre, but a writing practice is probably the thing that saved me. For short bursts throughout my school day, I’d enter a different world that allowed me to express my intense emotions—sadness, anger, joy, frustration—while maintaining the composure required for my work with students. As someone who absorbs the emotions of the people around me, working with up to ninety students a day, plus staff and administration, and often parents, could be, well, a lot. Five, ten, maybe fifteen minutes of writing was a calm oasis for me, refreshing my psyche so I could handle the next challenge. While I couldn’t physically leave my environment, I could mentally enter any world I wanted, creating the experience I needed to get on with my day. Leaving my emotions on the page gave me the capacity to empathize and support my students and others.

				While teaching, I wrote four books, two of which are now published. It is possible to write and teach. I’m not suggesting teachers need to have a goal of publishing, but if that’s a dream you have for yourself, you can achieve it. I’m proof. But just writing, putting words on paper, giving yourself a little time each day, can be reward enough.

				I often suggest teachers take an honest look at their weekly and daily schedules. It’s easy to say we don’t have time, but if we examine our lives, we really do. I created time to write by finding value in brief writing bursts of anywhere from five to twenty minutes. Writing before students arrived in the morning made me feel ready to tackle the day. One of my favourite times to write was at lunch, but I rarely did that on my own. I created a Young Writers’ Club and invited interested students to join me once a week. We checked in with each other’s projects, ate our lunches, and wrote 

				in silence. My writers were excited to know there were others like them, including teachers, who found joy in stories. When my own children were young, I’d stay after class to write for twenty minutes, before the chaos of dinner, homework, and after-school activities filled my evening. 

				As an English teacher, I gave daily writing prompts to my students. I wrote beside them. Often, I was working on a novel, but sometimes I also wrote the prompt. Like reading, writing can be modelled. The result was a more centered and happier teacher. I wanted to write. I placed value on writing. I protected writing time. I wrote. A few paragraphs here and there turned into pages by the end of the week and chapters by the end of the month. During some of the most stressful times in the school year, I had an outlet for my creativity and noticed my mood changed for the worse when I wasn’t keeping up with my writing practice. 

				Looking back on those hectic days, I realize that my writing practice had unexpected consequences for my students. I didn’t keep my writing a secret from them. Instead, when I wrote beside them, I often asked students to share, and they asked me to share mine. I did. We openly discussed the frustrations of having an idea in one’s head that doesn’t quite make it to the page, and how to revise to get closer to that ideal version. They shared stories they’d written at home, or poetry they’d shown no one before. They asked thoughtful questions about the writing process, and about the books they were reading. They became interested in publishing, and several of my students entered and won writing competitions or were published in anthologies. Writers in the building found a community where they felt seen and supported. Students saw writing as something adults engaged in regularly, sometimes struggling, but always practising. 

				For me, writing was a respite from my day, a stress reliever, a creative outlet, and a practical way to get pages done. As a teacher, I valued creative writing in my classroom and gave it space in the day. My students appreciated opportunities for creativity and learned from me that writing takes work and time and diligence, but it also creates joy. Writing lets us breathe and imagine and create worlds that help us cope in the real world. You don’t need to write a book to get the benefits from a daily writing practice. Just write. You’ll be better for it, and so will your students.

				≈

				Liisa Kovala is a teacher, author, and Author Accelerator certified fiction and memoir book coach. Liisa retired after twenty-eight years, having taught both the elementary and secondary panels. She has a Master of Education, a Certificate of Creative Writing from the University of Toronto, and a Graduate Certificate of Creative Writing from Humber School for Writers. Liisa is the author of Sisu’s Winter War (Latitude 46, 2022) and Surviving Stutthof: My Father’s Memories Behind the Death Gate (Latitude 46, 2017). She works 1:1 and in small groups with writers, conducts workshops and webinars, and co-hosts Rekindle Creativity Women’s Writing Retreat. Learn about Liisa’s Spring Group Book Coaching sessions designed specifically for teachers at liisakovalabookcoach.com.
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				Good lesson planning is the key to delivering effective educational experiences at all levels and ages. You may have heard that backward design is a great tool to help develop purposeful lessons. But what exactly is backward design? How can we employ it effectively to create meaningful and intentional learning opportunities? And how does it differ from traditional design?

				Backward Design

				Backward design is best understood as an instructional approach and educational planning tool that educators can use to create pedagogically sound curricula, courses, modules, and lessons. Backward design is a three-step process.

				Step One

				The first step is to define your overarching learning objective as the instructor, and identify the learning outcomes for students in the lesson. The terms objectives and outcomes are often used interchangeably but are not synonymous. 

				Think about the objective as the goal of a lesson from the instructor’s perspective. What are you, the teacher, trying to achieve with the learning experience you are developing?

				Outcomes, on the other hand, should be thought of from the learner’s perspective. They identify what students will be able to know, understand, apply, do, and/or think critically about after the lesson.

				A great framework to call on when formulating your learning objectives and outcomes is Bloom’s Taxonomy. Bloom’s Taxonomy, developed by educational psychologist Benjamin Bloom, postulates six categories of skills or abilities: 

				Knowledge	Remembering information

				Comprehension	Understanding information

				Application	Applying knowledge to situations

				Analysis	Analyzing parts and relationships

				Synthesis	Creating something new

				Evaluation	Making judgements

				Bloom’s Taxonomy has become essential to education because it provides a structure and template for defining the scope of what learners should achieve after engagement with a given learning activity.

				Step Two

				Next, backward design calls on instructors to plan and choose how to assess whether learners have accomplished the learning outcomes. Before, during, and after your lesson, you can assess student understanding to gauge their level of understanding and ultimately the effectiveness of the lesson. Consider using: 

				Diagnostic assessments to check prior knowledge to help shape your lessons. 

				Formative assessments to check how well students are grasping the ideas, skills, and concepts being taught.

				Summative assessments to actually record an official grade and formally test students’ knowledge and understanding at the end of a learning experience.

				Step Three

				Finally, plan and choose the content, material, and learning activities necessary to support learners in achieving those learning outcomes. In other words, begin to select what will be taught and how it will be taught during the lesson.
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				Revisiting Backward Design
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				Backward Design in Action: An Example

				Imagine you are creating a lesson on Non-Verbal Communication, and you are going to employ backward design to help you do so.

				First: Draft your learning objective and the student’s learning outcomes.

				Learning Objective 

				Learners will become more proficient in non-verbal communication. 

				Learning Outcomes

				Learners will be able to:

				Describe four types of non-verbal communication.

				Demonstrate the effective use of non-verbal communication.

				Imagine four instances where non-verbal communication would be effective in your desired professional field.

				Second: Choose your methods of assessment pertaining to these outcomes:

				After learning about different types of non-verbal communication, learners will be tasked with an exit card to describe four types of non-verbal communication. 
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				Traditional Design

				Traditional design in education is an approach to instruction that has mostly fallen out of favour due to the effectiveness of backward design. Nevertheless, traditional design, in the right environment, with the right learners and right instructors, can also help to facilitate effective learning.

				Traditional design essentially works to structure planning by starting with the material to be covered as in this sequence:

				What topics and content will be covered through the activity?

				How will the content and information be delivered?

				How will success and knowledge gained be assessed?

				Summary

				Backward design is an effective planning tool that can help you design a curriculum from broad concepts all the way down to lessons and individual learning experiences. It comprises three simple steps that act as guide for your educational preparation. If you are ever stuck when trying to create engaging lessons, use backward design as a template.

				≈

				References

				Bloom, B.S. (1956). Taxonomy of educational objectives: The classification of educational goals. New York, NY: Longmans, Green. 

				Wiggins, G. P., & McTighe, J. (2005). Understanding by design (2nd ed.). Pearson. 

				≈

				William Horton has a B.A. in Indigenous Studies, a Bachelor of Education, and a Master of Education. He is currently the Manager of Educational Support and Digital Innovation (ESDI) with the Faculty of Health Sciences and Wellness at Humber Polytechnic. William has written on education and culture for many different outlets including EdCan and The Good Men Project.

			

		

		
			
				Students will be put into groups of three. Two students will be given a mock conversation and will weave in four effective uses of non-verbal communication. The student watching will observe the non-verbal cues and identify them.

				Third: Structure the learning material and activities.

				Lecture on the key types of non-verbal communication. 

				Use videos and clips to engage students. 

				Next, group students to practise different types and observe each other. 

				Have a class discussion about the ways non-verbal communication can be effectively used in different instances. 

				Finally, have students complete the exit card describing four forms of non-verbal communication.
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						Nature Detectives Science Series Grades 2 – 4
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						Written by award-winning author Diane Swanson, the Nature Detectives Series follows groups of adventurous nature detectives as they discover the life in five ecosystems: forest, seashore, wetland, grassland, and river. With beautiful colour illustrations, these books provide primary teachers with a language-based resource from which Science and Language Arts learning can be extended across the curriculum.

						Each full-colour book introduces children to one of five fascinating ecosystems. It shows how plants and animals interact and adapt themselves in each ecosystem, and how living things depend on non-living things, such as water, light, and soil. Each book also presents examples of fossils, some information about how Indigenous people use the plants and animals, and the ways people harm—and help—the ecosystem. By the end of each book, children will have a new appreciation for a unique ecosystem.

						In addition, five teacher’s guides provide excellent support materials to meet the learning standards for the development of skills and the acquisition of knowledge. The guides provide resources to facilitate the integrative teaching of Language Arts, Science, and Social Studies.

						See BC Learning Standards Reference Chart at pacificedgepublishing.com

					

				

				
					
						pacificedgepublishing.com
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				Effective reading instruction depends on the explicit teaching of decoding skills, as well as thinking processes required to make meaning of the text. Several strategies can be used to teach students to deepen their thinking while reading. In this article, we will take a look at one of them.

				Strategy: Making Connections

				Readers of all ages connect to a book when something in the book feels familiar and evokes a memory. When talking to students about making connections it is important to emphasize that:

				1.	A reader makes a connection to a book when it brings up a memory.

				2.	Readers can make connections to different aspects of a book:

				• title

				• illustrations

				• characters

				• events

				• emotions

				3.	Readers can make different kinds of connections:

				• text to self (connections between some aspect of the book and the reader’s life)

				• text to text (connections between the book and other books or reading material the reader has encountered in the past)

				• text to world (connections between the book and events in the reader’s world)

				4.	There is no right or wrong way to make a connection to a book. We all have different memories and experiences.

				The lesson plan below is intended for Guided Group Practice in making connections. It uses the picture book You Hold Me Up to model the strategy and to create opportunities for students to participate in the process. In Monique Gray Smith’s words, You Hold Me Up is “a book that encourages dialogue among children, their families, their care providers and their educators. At its heart, it is a book about love, building relationships, and fostering empathy.” It highlights the many ways in which families and friends support each other. The book begins with:

				You hold me up when you are kind to me, when you share with me, when you learn with me.

				You Hold Me Up

				by Monique Gray Smith

				illustrated by Danielle Daniel

				Orca Book Publishers, 2017

				ISBN 978-1-4598-1447-9

				28 pp, ages 5 – 8

				orcabook.com
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				Brenda has 35 years of classroom experience. She has presented workshops on literacy strategies and has written a number of resources for teachers. She remains passionate about matching up kids with books.
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				Making Connections

				A Reading Comprehension Strategy

			

		

		
			
				Lesson Plan: You Hold Me Up 

				Goal: Students will make personal connections to a picture book.

				Note: This lesson could be taught over a number of days.

				Materials

				a pad of sticky notes

				a pencil and Thinking Sheet for each student

				a copy of You Hold Me Up

				Preparation

				Create a Thinking Sheet master copy and photocopy copies.

				Step 1: Before Reading

				Remind students that connections can be made to different parts of a book (a character, a setting, a part of the story, a feeling, or an illustration).

				Remind students that there is no right or wrong way to make a connection to a book. We all make different connections because we have different memories and experiences. 

				Show the cover of the book to the group. Read the title aloud. 

				Model the connection strategy by placing a sticky note on the part of the cover that you are connecting to.

				Model the way in which you want the students to think and share: “This part of the cover reminds me of . . . ”

				Have students think about any connection they may have to the cover. Invite them to raise a thumb if they can make a connection. 

				Step 2: During the Reading

				Read the first page: “You hold me up when you are kind to me.” Show the illustration on the opposite page. Read the page again and have the students listen for a connection to their lives.

				Continue to model the connection strategy by placing a sticky note next to the text. “I put the sticky note next to the words “You hold me up when you are kind to me” because they remind me of . . . ”

				Invite the students to raise a thumb if they have a connection to this part of the story.

				Repeat this process for each page in the book. As you continue to model, be sure to include connections to a character, a setting, a part of the story, a feeling, and an illustration.

				Invite students to share one connection they have to the book with a pre-determined partner. Have them use the sentence frame: “. . . reminds me of . . . ”

				Choose several students to share their connections with the larger group.

				Step 3: After the Reading

				Distribute a thinking sheet to each student and explain that they are to draw and write about one connection they have to the book.

				Ask several students to share their connections.

				Ensure that all students understand the assignment. 

			

		

		
			[image: ]
		

	
		
			
				canadian teacher Magazine • Winter 2025

			

		

		
			[image: ]
		

		
			
				17

			

		

		
			[image: ]
		

		
			
				Extension

				Print the following headings on the board: character, setting, part of the story, feeling, illustration.

				Have students decide which heading their connection belongs under. Help them to place their thinking sheets in the correct columns (using magnets or painter’s tape which will peel off easily).

				Extension

				Re-read the book to the students. 

				Have them think about the title. Is it a good title for the book? Why? Why not?

				Have each student turn to a pre-determined partner and share their thoughts about the title.

				Choose some students to share their thoughts with the larger group.

				Other Suitable Titles for Making Connections

				We Need Everyone by Michael Redhead Champagne

				I’m in Charge of Celebrations by Byrd Taylor

				Feathers and Fools by Mem Fox

				The Recess Queen by Alexis ONeill

				The Hockey Sweater by Roch Carrier
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				Date _______________ Name ______________________

				You Hold Me Up by Monique Gray Smith 

				This part of the book reminds me of

				______________________________________________

				______________________________________________

				______________________________________________

				______________________________________________
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				book reviews

			

		

		
			
				In this issue, we celebrate the great diversity of books published in Canada for children and young adults. Canadian publishers represent and depict every region of our country in books of all genres and for all ages. What a wonderful gift for young readers to have their environment and important issues in their lives reflected in the books they read! Here is a small sample of new releases from Canadian publishers.

			

		

		
			
				Teachings of the Drum

				by Ren Louie

				illustrated by Karlene Harvey

				Medicine Wheel Publishing, 2024

				ISBN 9781778540387

				$12.95, 20 pp, ages 4 – 6

				medicinewheelpublishing.com

				This simple but impactful picture book tells about Ren as a young child, first experiencing the drum his cousins brought on a family visit and then receiving a drum his mother had made for him. Learning to keep it close to his heart and keeping it face up, he practises drumming, using it with his classmates at school and as an adult as a way to share his culture and encourage others to be brave, bold, and proud. Told in rhyming couplets and illustrated with brightly coloured illustrations, this book joyfully depicts Indigenous cultural practice and family life.

				Classroom Connections: This book would be an interesting read-aloud for primary classrooms. Comparing this drum to tambourines or drums currently in the school or in pictures would be useful. Since the drum depicted is made of deer hide, having conversations and samples of other uses of deer hide, such as in moccasins or paintings, would demonstrate how Indigenous Peoples use what they find in their environment. Children could be encouraged to create their own drum designs as an art project. [Review by Betty Schultze.]
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				Cave-In

				by Pam Withers

				Yellow Dog, 2024

				ISBN 978-1-77337-124-5 

				$18.95, 213 pp, ages 14 – 17

				greatplains.mb.ca

				Guaranteed to hook teen readers, Cave-In is intense from the first five words, “It’s dark as tar ahead” to the last six words, “passion for what we truly love.” Although the author explains in the acknowledgements that much of the text was carefully referenced and researched, Pam Withers has crafted such a thrilling yet utterly believable text that this reader stopped at several points to Google details, not believing it was fiction. Set in a fictional town on Vancouver Island whose economy is dependent on logging but whose geology could lend to caving tourism, Cave-In follows sixteen-year-old Hudson Greer, an avid caver who explores the town’s subterranean areas with his dad and his friend Jett. Hudson’s parents work for the logging company Tass Tree Felling (TT), and Hudson lives in a delicate balance between trying to discover caves for potential tourism and education sites and not upsetting his parents’ employer. Cave-ins are dangerous—deadly even—and occur at several points in the novel. Hudson’s way of navigating these occurrences by reflecting on the lessons he’s learned introduces the reader to important caving knowledge and a selfless protagonist who embodies the “it takes a village” philosophy.

				Pam Withers weaves connections between Hudson and important adults in his town: the mayor, his science teacher, and the head of TT. Teen characters include his ex-friend (also ex-caving partner), a fellow social outcast, and the new girl in 
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				We Need Everyone

				by Michael Redhead Champagne

				illustrated by Tiff Bartel

				Highwater Press, 2024

				ISBN 978-1-77492-011-4 (hc)

				$21.95, 40 pp, ages 5 – 8

				highwaterpress.com

				We Need Everyone is Michael Redhead Champagne’s first picture book. Both the text and the illustrations celebrate the diversity of ages, cultures, abilities, and perspectives of the children that populate the pages. Each is invited to identify and then explore ways that their gifts can help them to achieve goals and make contributions to their communities: “Gifts! Everyone has a gift. Gifts are skills and talents that we share with others. Every gift is different and every gift is special.”

				Classroom Connections: We Need Everyone would make a good read-aloud book in primary classrooms. Essentially a call to action, the book provides multiple opportunities for discussions and student participation in classroom projects and activities that support the theme of celebrating personal strengths. For example, students could brainstorm a list of their own gifts or gifts of people they know (having a sense of humour, being a good friend, being an artist, athlete, gamer, etc.). Reading Comprehension strategies that could be practised with this book include making connections, asking questions, and transforming. 

				[Review by Brenda Boreham.]

			

		

		
			
				The Pup

				written and illustrated by Lori Doody

				Running the Goat Books and Broadsides, 2024

				ISBN 9781998802104 (sc)

				$12.99, 48 pp, ages 5 – 8

				runningthegoat.com

				The Pup is the latest picture book from the well-known Newfoundland author/illustrator Lori Doody. Using her trademark combination of bold illustrations and sparse text, Lori delights young readers with this story about the adoption of a pet. With her parents’ permission, Jenny heads off to the local animal shelter to choose a new pet. On the way, she finds a stray seal pup and decides to take it home with her instead. The pup quickly settles into the household routines and entertains Jenny with its playful behaviours. It is not surprising, then, when some members of a travelling circus knock at the door looking for their lost pup. The seal does not want to rejoin the circus, and after some discussion, Jenny suggests that she could adopt all of the animals who are tired of travelling. The story ends with Jenny having plenty of pets: a couple of cats (a lion and a tiger), a dog, a horse, a bear, a giraffe, an elephant, and the seal pup!

				Classroom Connections: The Pup would make a fun read-aloud book for primary classrooms and might be used to introduce/practise the making of predictions as an effective reading strategy. The illustrations contain generous splashes of bright orange, yellow, and red (traditional circus colours). By helping students recognize the link between this colour scheme and the circus, they can make text-to-world connections. Other reading comprehension strategies that can be practised with this book are questioning and inferring. [Review by Brenda Boreham.]
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				town. Hudson’s character is relatable to any teen—not yet respected as an adult but expected to behave like one or treated like a child and expected to obey the adults around him.

				This text covers more than caving and cave-ins. It tackles environmental education and issues, including geology, logging, drinking water contamination, and corporate shortcuts. Social topics include parenting, safety, friendship, trust, responsibility, and relationships. It’s a gripping story that makes tough choices relatable, difficult concepts understandable, and adventure unforgettable.

				Classroom Connections: Attention high school English teachers: use the whole text for small group or whole class literature circles. Alternatively, use excerpts to study descriptive language, visualization, dialogue, vocabulary development (in context) and connect to scientific and environmental curriculum areas. Reading Comprehension Strategies: Visualizing, Transforming, Making Predictions, and Asking Questions. [Review by Amanda Parker.]
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				Black Sunflowers

				by Cynthia LeBrun

				Fitzhenry & Whiteside, 2024 

				ISBN 978-1554556434 (sc) 

				$21.95, 496 pp, ages 16+

				fitzhenry.ca

				A two-decade-long labour of love by former BC educator Cynthia LeBrun, Black Sunflowers offers a fictionalized account of her mother-in-law’s real-life experiences in Soviet-controlled Ukraine. Growing up in the community of Kuzman, a daughter of Roman Catholic Polish settlers, Veronica Osiecka was originally a happy, clever, and somewhat mischievous child. The story begins in 1929—when Veronica was just six years of age—as Soviet authorities started to exert tighter control over Ukraine. Using their wiles, her parents managed to avoid utter starvation and deportation during the following tumultuous years. Nonetheless, Veronica eventually witnesses forced collectivization, including the persecution of “rich Kulak” peasant relatives and educated neighbours. That grim process was followed shortly thereafter by Stalin’s Holodomor, which aimed to deliberately starve the country into submission by seizing all food supplies. The account culminates with the eventual invasion of the region by Nazis troops in the summer of 1941. Veronica sees SS Einsatzgruppen death squads, along with local Ukrainian antisemites, terrorizing the Jewish population before finding herself in a locked cattle car heading west to Germany as a conscripted foreign worker. 

				Classroom Connections: Due to its length, at nearly 500 pages, Black Sunflowers is probably best directed towards secondary school or post-secondary audiences. Inhumane measures by uncaring officials, genocidal efforts, including forced assimilation of children, a brutal military invasion, and desperate efforts taken by ordinary folk to ensure survival are major themes of this work. In light of the conditions in contemporary Ukraine, educators can help students make many connections. The book includes a number of useful illustrations (such as several maps and family trees) as well as fifteen black-and-white photographs from the 1930s to the 1950s. [Review by George Sheppard.]

			

		

		
			[image: ]
		

		
			[image: ]
		

		
			
				Little Moons

				by Jen Storm

				illustrated by Ryan Howe

				Highwater Press, 2024

				ISBN 978-1-77492-107-4

				$22.95, 60 pp, ages 12 – 16

				highwaterpress.com

				Thirteen-year-old Reanna is the focus of this story, which explores how losing her sister, Chelsea, affected the members of her family in different ways. Reanna dives into beading and participating in cultural practices her sister would be proud of, whereas her mom takes the opposite approach. She drives to a big city, starts dating a car salesman, finds a new job, and tries everything to remove the influence of Chelsea and her Indigenous culture from her life. Only Reanna’s brother Theo can still contact Chelsea, as he can see her ghost through little moons decorated throughout the graphic novel. This story beautifully captures how people manage grief and sheds light on the subject of Missing and Murdered Indigenous Women, Girls, and Two-Spirit People (MMIWG2S).

				Classroom Connections: Grief plays a pivotal role in this graphic novel, and many teenagers can relate to having a loved one pass away and becoming disconnected from family members. Connections to global, literary, and personal issues are prominent in the book and could be explored further with students. A lesson could focus on other stories and truths about MMIWG2S or examine other Indigenous authors that expand on this topic. 

				[Review by Katherine West-Sells.]
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				How to Kidnap a Mermaid

				by Andy Tolson

				Nimbus Publishing, 2024

				ISBN 978-1-77471-309-9

				$14.95, 264 pp, ages 8 – 12

				nimbus.ca

				There is no one Tiny Wilde looks up to more than his infamous father, Gregor Wilde. Despite the many obstacles of being mythic in a world without magic, Tiny’s father has remained strong. Learning that he can go on a heroic quest, Tiny excitedly agrees to do so in the hopes of proving himself as heroic. He soon realizes that he’s not the only hero on this quest, as his childhood friend Nalia is his rival. The tension between them is always high, but they manage to overlook their petty competitions for the bigger goal of bringing magic back to Wonderville. With the assistance of their zany gnome mentor Podge, they set off to the woods on their Hero’s Journey. As the story progresses, Tiny learns more about what happened to the lost magic, the mystery surrounding his mentor, and the town’s government secrets. This book is full of fantastical creatures, powerful spells, and is the first book of an ongoing series.

				Classroom Connections: How to Kidnap a Mermaid is a perfect example of the hero’s journey, and could be a vehicle for students to connect to other novels with this theme. Finding the secret to everlasting happiness is a task Tiny has to complete by the end of the book, which is a great question for students to ponder. It was grilled cheese sandwiches for Tiny, but readers’ answers can be a way for them to learn more about each other and discuss what makes them happy. The mythical creatures can be a lesson on descriptive vocabulary that considers what makes something scary, kind, or brave. [Review by Katherine West-Sells.]

			

		

		
			
				The Day Dancer Flew

				by Tiffany Stone

				illustrated by Brittany Lane

				Orca Book Publishers, 2024

				ISBN 978-1-4598-3739-3

				$21.95 (hc), 32 pp, ages 5 – 9

				orcabook.com

				The Day Dancer Flew was inspired by an event that occurred in BC in 2021. In November of that year, heavy rains caused severe flooding in parts of the province, and people were forced to evacuate. Although human lives were saved, rescue efforts could not always accommodate animals. In this story, a young girl is forced to flee with her family, leaving her beloved horse, Dancer, behind. Through her determination and the help of dedicated animal rescue professionals, Dancer was eventually flown out of the flood area by helicopter using a special harness. 

				Classroom Connections: This story has the potential to support several themes in the classroom—coping with natural disasters, relationships between people and animals, and helping others in times of need immediately come to mind. Reader engagement is captured through straightforward text and beautiful illustrations that together tell a story that students will respond to. Reading comprehension strategies that are applicable to this book include inferring, predicting, making connections, and visualizing. [Review by Diana Mumford.]
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				Reviewers

				Brenda Boreham found that helping young students discover the magic of reading was one of the most satisfying aspects of her teaching career.

				Diana Mumford became the editor of Canadian Teacher Magazine after a 20 year career as a teacher and teacher-librarian. She is committed to the promotion of Canadian books for kids. 

				Amanda Parker is a teacher in Southwestern Ontario and has reviewed for Canadian Teacher Magazine since 2011. She is passionate about nurturing youth excitement for literacy.

				George Sheppard is professor emeritus at Laurentian University.

				Betty Schultze is a retired school teacher and literacy consultant who remains interested in helping children learn to read and write. 

				Katherine West-Sells is a Grade nine student at Eric Hamber’s mini-school in Vancouver. She loves softball and is an avid reader.
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				If we are lucky, when we start untangling a ball of string, it will pull apart easily. But, sometimes, it knots and tangles even more, causing frustration to the point where we throw it back in the cupboard for another day when we have more patience. Well-being can have a similar vibe, and here is why.

				It’s Complex

				The reality is well-being is complex and comprehensive. It’s not linear and it can be vague and confusing for some. Well-being is a multi-faceted construct that can be difficult to measure. In education, administrators are asking schools to make it measurable and asking teachers to facilitate students’ well-being during every school day. In some cases, teachers attempt a little bit of this and a little bit of that to meet this demand.

				It’s Multi Faceted

				A little bit of this and a little bit of that may address various aspects of well-being, but we know that it is not just Wellness, Social and Emotional Learning, Mental Health, or Spirituality that needs to be addressed. It is various aspects of all these components that make up well-being. All these aspects can overlap one another. Are you feeling confused yet? Let me break it down into smaller, bite-size pieces:

				Wellness is about physical health.

				Social and Emotional Learning is developing positive relationships with self and others.

				Mental Health includes cognitive, social, and emotional well-being.

				Spiritual Health is about your values and beliefs.

				By now, you might be saying, HUH? Isn’t there a little bit of everything in all aspects of these concepts? The answer is yes, there is; that is why it can be messy. When we blend all of these aspects together, we are practising well-being. It is a holistic approach that brings all aspects of self together. We know that we are not just our mind or our body or our spirit—“self” comprises all these aspects. Well-being is cyclical and forever changing.

				Implementation

				Now that you have a basic understanding of the framework, it is time for implementation. How do schools begin this work? What does it look like, sound like, and feel like in the hallways of schools? Messy . . . 

				In the system where I currently work, well-being is part of our Student Support Plan, which means we create a goal around well-being, collect data, analyze the data, and then report on the data. And don’t forget we need teachers to buy in so that the program is actually implemented in classrooms.

				As a school, we started by looking at what we already had in place:

				breakfast programs

				morning affirmations

				social and emotional learning time embedded in daily schedules

				school counselors collaborating with classroom teachers on targeted lessons

				Once we established what we already had in place, we looked at what we needed to implement school wide. We looked at our student data and from there we created a path. 

				One of the concepts we are using is the Well-Being Wheel. This provides our teachers with a framework for well-being and a consistent way of collecting data 

				and moving through the concept based on students’ needs in their classrooms. All our students have created their own well-being wheel and identified strengths and challenges in each section. 

				The classroom teacher and school counsellors work together to identify which aspect of the wheel the class should start with based on the results of the students’ strengths and challenges identified in the Well-Being Wheel. Every class will have a different starting point and end point, but everyone will be working on the same aspects of well-being. The activities the students do provide them with an experience and tools for them to use when they are faced with a challenge. As they use these tools, these skills become intrinsic and their well-being increases. When the class completes a section of the wheel, the students are asked to complete a feedback form that provides the teacher with information for next steps. 

				The Well-Being Wheel

				 

				The concept of the Well-Being Wheel comes from the Mi’kmaw culture and the Medicine Wheel teachings. The wheel is divided into four components: Mind, Heart, Body, and Spirit. 

				The mind explores mindfulness and a growth mindset

				The heart explores self-awareness and gratitude

				The body explores a healthy body and anxiety and stress

				The spirit explores Who am I? and self-confidence

				As a school, we hope that the Well-Being Wheel will give our students and staff a framework that will provide a holistic approach and bring balance into students’ lives.

				As an instructional leader, I hope that we improve the well-being of all of our staff and students as we embark on this journey. I know that it will be a messy one, but I am up for the challenge and excited to see the outcome for everyone. As we begin to pull the yarn apart, my hope is that we will see the connections and embrace the mess of it all.

				≈

				Tracey Quinn lives and works in Halifax NS. She has been an administrator for over ten years and is the founder of a company called Choose2BeYou Ltd. www.choose2beyou.ca
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				In elementary school physical education, breadth and variety of learning activities is essential for students’ fundamental movement skill development (e.g., locomotor, balance, and stability). To help support their physical literacy journeys, K to 6 students require countless learning opportunities through various dimensions of physical activities (e.g., dance, alternative environment activities, and games). In this article, we have chosen to focus on one such dimension: dance. 

				Along with adding to the breadth and variety in physical education, teaching dance serves incalculable purposes. While engaging in dance activities—when simultaneously listening to music, moving their bodies, and connecting their learning to other knowledge domains—students are afforded opportunities to: 

				develop a sense of balance, rhythm, and time; 

				elevate levels of problem-solving and higher-level thinking skills; 

				enhance creativity and levels of coordination and communication; 

				respond to external stimuli; 

				engage in cross-curricular connections (e.g., connecting dance with mathematics); 

				develop physical literacy assisting in lifelong physical activity. 

				For effective dance lessons, a few teaching considerations include understanding student knowledge and skill level; establishing a safe learning environment (e.g., physical, emotional, mental); selecting developmentally appropriate music (e.g., cultural), accompanying equipment (e.g., ribbons) and stimuli (e.g., partners); and organizing the learning environment’s set up (e.g., space) and whether the students will dance individually, in small groups, or in one large group. Ultimately, the type of dancing (e.g., cultural dance, line dance, creative movement, ballet) and the music selection will help a teacher set up a dance lesson when thinking about these teaching considerations. For this article, we have chosen to focus on a type of dance and music that has a rich history connected to a vibrant and artistic movement style: Hip Hop.

				As a vibrant dance and movement style, Hip Hop belongs under the umbrella of street dance. Common characteristics of Hip Hop movements include bounces, isolations, fast footwork, freezes, and freestyling (i.e., improvisation). Typically, these movements are closely connected to the beat of the music. As an outlet for individual storytelling, Hip Hop values originality and individual innovation—illuminating its effectiveness as a learning activity in physical education. There is always space and freedom to learn, grow, and express in Hip Hop.

				Teaching Considerations for Hip Hop Dance

				The lesson structure shared in this article loosely follows Anne Green Gilbert’s Brain-Compatible Dance Education (BCDE; Gilbert, 2015; Gilbert 2019), a teaching methodology that encourages the development of movement skills, critical thinking, innovative creation, and respectful collaboration. Gilbert’s BCDE builds on student knowledge by alternating between teacher-led (e.g., skill development) and student-directed activities (e.g., improvisation, collaboration), which affords students with opportunities to build knowledge and develop new skills (e.g., fundamental movement, communication, social), but also to apply what they have learned and further explore through their creativity.

				Student Benefits from Hip Hop Dance Activities

				In addition to information shared earlier in this article, the following is a brief list of student benefits when engaged in Hip Hop dance activities.

				basic fundamental movement skill development in general space (locomotor movement) and personal place (stillness/non-locomotor movement); 

				body awareness and spatial awareness through isolations and moving throughout the space; 

				rhythm as a transferable skill (e.g., used in many other physical activities, in music); 

				communication and leadership skills through creative collaboration;

				emphasis on creativity and individuality, which contributes to developing physical literacy, self-awareness, confidence, etc. 

				Suggested Musical Selections for Teaching Hip Hop Dance

				To conclude, we would like to share a few musical selections for teachers to use as a starting point for their teaching of Hip Hop dance. It is hoped that teachers will circulate the information shared throughout this article with their teaching network, and perhaps we can all continue compiling a list of musical selections that can help enhance our teaching of Hip Hop dance in elementary schools. For now, we hope you enjoy using the following music selections.

				Chicago (Cookin Soul) 

				Tudom Tudom (Hip Hop Boyz) 

				Move Your Feet (Junior Senior)

				I’mma Shine (YoungBloodz) 

				‘Til The Dawn (Drew Sidora) 

				Say Goodbye (Chris Brown)

			

		

		
			
				Find Your Groove

				 through 

				Hip Hop Dance
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				A Brief History of Hip Hop

				Hip Hop is an artistic and cultural movement that traditionally includes elements such as DJ-ing, rapping, and breaking (Banes, 2004; Johnson, 2011; Sciullo, 2019). Hip Hop started in the 1970s by African, Caribbean, and Latin American youth who showcased their unique movements and rhythms on the streets of Bronx, New York, USA (Banes, 2004; Johnson, 2011). What started as community gatherings on the streets quickly grew in social significance and popularity and is now found through various forms in different settings, such as competitions, theatre stages, movies, and even in the Olympics!

				Note: When teaching Hip Hop dance, video can help support student understanding pertaining to physical characteristics of the dance form and the sociocultural side of breaking in the Olympics.

				So, How Does Breaking Work at the Olympics? 

				https://www.youtube.com/watch?v=giJeuF5TSNQ

			

		

		
			
				Photo Credit: Marko Tukiainen Photography
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				HIP HOP DANCE LESSON

				Introduction/Setting the Context (Hip Hop History): In order to help students connect Hip Hop to other subjects (e.g., social studies, mathematics), we suggest teachers begin a lesson by engaging the students in a class discussion. 

				Discussion Starter: “Students, today we’re going to learn about and dance Hip Hop! Has anyone tried Hip Hop before?” 

				Add more questions and allow for student responses/discussion. For example, 

				“Does anyone know where Hip Hop is from?” 

				“How old is Hip Hop?/When was Hip Hop born?” 

				Note: This initial class discussion can take place in the classroom prior to going to the gymnasium.

				Warm-Up and Exploration (Rhythm and Movement): The teacher will explain and demonstrate the following concepts, while the students will follow the teacher’s lead and explore the movements.

				Discuss and demonstrate “Rhythm” (e.g., 4/4 rhythm, syncopation [emphasizing the space between the main beats, 1-and-2 for older grades])

				Students will clap, bounce, or bouncy walk to the beat of the music.

				Discuss and demonstrate “Isolations” and break down steps, which will be used throughout the lesson 

				Discuss and demonstrate “Freestyle Exploration of Bounce and Freeze”

				Students will perform a bouncy walk for eight counts (anywhere, any direction), then freeze for eight counts.

				 Highlight “Freeze” as an individual position (i.e., the story the student wishes to tell).

				Learning Choreography

				Discuss and demonstrate Hip Hop choreography (i.e., a movement sequence that includes bounces, freezes, isolations, and freestyling).

				Use the choreography as a base; provide students with ample space to explore, create, and perform through their own individuality and groove.

				Culminating Activity (Cypher): Provide students with an opportunity to engage in a “Cypher” (i.e., student creation), which is a circular formation where Hip Hop dancers explore and share their individuality and innovation with the whole class.

				In one big group or in smaller circles, each student can individually come with a movement to perform, or each smaller cypher circle can collectively come up with one movement to share (as a group) in front of the whole class.

				This cypher activity will provide each Hip Hop dancer with an opportunity to reflect on their learning, work together, and apply what they learned through the creation of their own Hip Hop dance moves.

				Cool Down/Reflection: In one big cypher circle, ask students to stretch their bodies and/or engage in a brief discussion in regard to their thoughts about Hip Hop, what they learned, and/or what is something they will take away from the Hip Hop dance lesson.
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				Maye Musk realized early on that her son Elon had a very high IQ. According to Elon Musk’s biographer, Walter Isaacson, she wanted Elon to be enrolled in nursery school at the age of three. Despite being advised against this decision by the principal of the school, she succeeded. Maye believed that her son needed intellectual stimulation. “I really have this genius child,” she concluded. (Walter Isaacson, Elon Musk, page 16)

				In my experience, if a parent tells us their child has much higher intellectual capacities than any other child, we often tend to be skeptical. I remember the father of one of my grade one students stating that his son read newspapers and encyclopedias fluently. My first thought was, “That’s great, but can he understand?” I thanked the father for his input and assured him that I would test his child with the Reading Running Records, the assessment tool used in primary grades to evaluate students’ reading and comprehension levels. I stressed “comprehension” as an important part of reading skills.

				As a Special Education specialist and a regular teacher trained in Reading and Comprehension at the University of Toronto, I felt well-prepared to conduct the reading assessment. However, since I have retired, I have had time to reflect on some assessment techniques. I have come to the conclusion that there is a big difference between what a child thinks and understands and what he or she is capable of expressing and explaining in their spoken language.

				Elon Musk used to tune out his preschool teacher, who was raising her voice at him and getting more and more frustrated with his lack of response. Walter Isaacson wrote about the three-year-old Elon:

				He spent most of his time in a trance, not listening, one of his teachers explained. “He looks out of the window all the time, and when I tell him to pay attention, he says, ‘The leaves are turning brown now.’” (Walter Isaacson, Elon Musk, page 17)

				Elon’s teachers tried convincing his parents that he was developmentally delayed because his reactions differed significantly from their regular students. Today, nobody doubts the genius mind of Elon Musk. Consequently, his story may help us, as teachers, to be more cautious when evaluating our students.

				My student couldn’t answer comprehension questions during the reading assessment. His answers seemed unrelated to the topic, almost as if he was trying to change our conversation to something that his mind was preoccupied with at that moment.

				Usually, he avoided interactions with his classmates and often sat alone in a quiet part of the classroom, reading a book he brought from home. I let him do it, but at the same time, I encouraged him to talk about his interests, hoping that such practice would improve his expressive language skills.

				His parents didn’t want the school to assess his social difficulties. They wanted to avoid any diagnosis, such as autism or other neurodivergent conditions, that would lead to labelling his neurological type and development. His mother said during one of the meetings with a team of specialists in psychology and education, “I’ve got this son and nothing I can do but let him develop without unnecessary interventions or labels.”

				Since that meeting, I have learned that we must be flexible and listen attentively to our students’ parents when forming our opinions about their children’s abilities. 

				The mother of my student was determined to protect her son from placing any labels on his developing intellect.

				According to some interviews, Elon Musk is aware that he might be on the spectrum of autism. I didn’t find any evidence that he was officially diagnosed with autism in his early childhood, and, from my point of view, it probably wouldn’t make any difference.

				Another confirmed genius, Albert Einstein, as a young child had a habit of quietly practising sentences before saying them out loud. Walter Isaacson, who is an author of Einstein’s biography as well, wrote:

				His slow development was combined with a cheeky rebelliousness toward authority, which led one schoolmaster to send him packing and another to amuse history by declaring that he would never amount to much. These traits made Albert Einstein the patron saint of distracted school kids everywhere. But they also help to make him, or so he later surmised, the most creative scientific genius of modern times. (Walter Isaacson, Einstein, His Life and Universe, page 40)

				Young Albert’s parents were worried about his development, but interestingly enough, his grandparents were convinced that he was clever and endearing. (Walter Isaacson, Einstein, His Life and Universe, page 41)

				Tests for primary grades are designed to assess neurotypical students. If a child thinks in pictures and not words as Einstein did, comprehension questions at the end of the reading passage might not be the best tool to assess such a child’s ability to understand. Perhaps asking a student who is having difficulties with expressive language to draw pictures after reading and then talk about it would let us evaluate young minds with more accuracy.

				We will not know for many years if we have a genius in our classroom. It takes a few decades for children to become active members of our society. Of course, not every genius becomes well-known or famous like Einstein or Musk. Some people with high IQs might live very ordinary lives. Regardless of their successes or failures, all children have the same right to be treated as individuals who should be fairly evaluated, getting all possible help that would allow them to meet their highest potential.

				I might not know if I made mistakes with my student, in evaluating him how I was trained or trying to convince his parents about the benefits of psychological evaluation. I do know, though, that critical thinking concerning different forms of assessment in primary grades can increase our chances of supporting children with high IQs, neurodivergent students, and pupils with many other special needs. The best start is to have meaningful conversations with our students’ families, who may know much more about their children’s abilities than any sophisticated test can tell.

				≈
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				Lost Generation… 

				Found in a Classroom

			

		

		
			
				by Nadia L. Hohn

			

		

		
			
				Lost generation. That’s what they call late diagnosis ADHDers. We weren’t told we had ADHD in our 1970s, 1980s, or 1990s childhoods. We weren’t losing our tempers, getting into trouble, cursing out teachers, or fighting with other students. But, we hated recess and would rather stay inside and make art or read books or spend time playing with or leading games for younger students.

				We would daydream constantly and think of creative and original ideas, and, in the fifth grade, stay up until 1 am, working on an assignment due the next day. The assignment was given months ago. We’d stay so calm when the proverbial ish hit the fan.

				We were sensitive to sounds, tones, textures, and moods. We’d pick up on subtle patterns and notice things that most wouldn’t, like the sights and sounds and music from a long overnight road trip. We frequently wondered if others didn’t like us, and we were called too sensitive. We’d stand up for the causes we believe in.

				Our teachers told us we talked too much, took too long to settle down to work, and needed to get our hearing checked because we missed instructions, mixed up words, or often asked that things said be repeated. But, the audiologists always gave us a perfect score since our hearing wasn’t the issue.

				And yet we had an infinite focus on the things that interested us, and were energized by the topics and subjects we liked best, whether it be books, superheroes, dinosaurs, music, capital cities, flags, or maps.

				We, the lost generation, emergent neurodivergents, the neurospicy crew, received our ADHD memberships in our 30s, 40s, and beyond in the 2020s, in part thanks to a TikTok obsession and a growing conversation around mental health and disabilities.

				For weeks, I questioned whether I would choose to share my ADHD diagnosis on this platform in front of, literally, thousands of my colleagues. But who else should be more understanding and aware of ADHD and its impact on our classrooms and student learning than you, educators?

				As I learned more about my ADHD, I understood and appreciated each of my students differently. I will never look at their outbursts, wandering, fidgeting, frequent questioning, chattiness, and encyclopedic knowledge of superheroes, dinosaurs, or maps, the same again. I realized that they weren’t trying to be disrespectful or misbehave, but sometimes they couldn’t 

				help it. I began to understand how my ADHD comes out through my teaching practice and my career. It’s a lot.

				Like ASD (autism spectrum disorder), dyslexia, and other forms of neurodivergence, we neurospicies have a different way of processing our world. Often, we are twice exceptional or have comorbidities, meaning we may have a second and third diagnosis on top of the first one. 

				It’s a challenge. A diagnosis can be a stigma that many teachers may choose not to share with colleagues, which is completely okay. It’s a personal choice. But when I have shared with my students, I found them to be very understanding and the younger ADHDers often cheered. They realized they weren’t weird or alone. They felt seen.

				And as I edited the final draft of my latest book last summer (Getting Us to Grandma’s), it became clear to me that this story about Nikki, based on a childhood trip I took with my family, showed that she/I also had ADHD as a child, and it gave us a gift. Like Nikki helped her family, I found a way to channel my gifts in a way to serve my family, school, community, and world.

				Now let’s do this. Let’s find out what ADHD really is and create spaces where we, our colleagues, and our students can thrive.

				I wish to thank Elementary Teachers of Toronto (ETT) and Elementary Teachers’ Federation of Ontario (ETFO) for the many courses, conferences, and learning opportunities over the years. Thanks also for the support, especially early on in my career when I felt alone as a teacher. In many ways, ETT, my union, is the reason why I am still a teacher today. Thanks also to vice-president Nigel Barriffe for seeing my potential for this story and songs. Thank you all.

				≈

				Nadia Hohn, B.A. (Hon.), B.Ed., M.Ed., M.F.A. is an award-winning author of several books for young people and an elementary school teacher of 20+ years based in Toronto, ON.
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						Junior Atlas of Canada and the World

						Grades 2 – 4

						Simple and clear, The Junior Atlas of Canada and the World is helpful for teaching younger students basic map skills and for discovering interesting facts about the world and Canada. The colourful maps, fact pages and simple index of the continents, oceans and countries are designed for primary students.

						Junior Atlas of Canada and the World

						Map Skills Workbook

						The Map Skills Workbook helps your students learn basic map skills using Junior Atlas of Canada and the World.
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						Transition To Retirement

						The Uncharted Course

						This book is the missing link in the retirement planning puzzle.

						Transition to Retirement: The Uncharted Course reveals what there is to learn about that crucial transitional phase from when you leave your job to when you feel significantly engaged in the life of retirement. It’s not about finances or lifestyle; it is about you—the person behind the work title, name-tag or job description and how to discover who you are or will be outside of your job. 
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						What We Don’t Discuss

						A Teacher’s Guide to Death and Dying

						How do you explain the death of a child, to a child? 

						Canada has been called a death-denying culture. We tend to choose not to talk to our children and students about death, to protect them from any fear or sadness. Not only do we avoid discussing death in our classrooms, we don’t talk about it at all. 

						This book provides teachers with options for discussing the topic of death and dying with their students in creative and positive ways and to feel more comfortable when approached with the topic. 

						Available as Downloads

						pacificedgepublishing.com
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				School Eco Club projects generally address the 3Rs, composting, and gardening; however, Canadian students are also tackling other issues, such as food supply and sustainability. Two Ontario schools are embracing issues regarding local seasonal foods, plant-based meals, and food insecurity, while also involving their communities.

				Upon learning that the average meal travels 1,200 kilometres, students at Notre Dame Catholic Secondary School in Ajax were inspired by the David Suzuki Foundation to adopt the 100 mile diet. When fruits and vegetables are purchased locally, transportation emissions are drastically reduced, food is fresher, less refrigeration time is required, and local farmers are supported.

				These teens became further motivated to tackle this issue after talking with Durham College professors while attending an open house at The Barrett Centre of Innovation in Sustainable Urban Agriculture. Here, they were able to harvest the vegetables. Those who have sampled freshly picked carrots or peas know the joy of rich flavour.

				Inside Notre Dame’s greenhouse, small pots contain a large variety of sprouting plants including tomatoes, zucchini, eggplant, peppers, garlic, and kale. Students took extra pride in their large variety of autumn grown vegetables that included pumpkins, squash, and beets. Their efforts continue to encourage cooking vegetable meals at school.

				As the consumption of meat is a leading source of greenhouse gases, the Ajax students now prepare cooking sessions and promote vegetable/vegan recipes of vegetable lasagna, salads, vegetable soups, and zucchini bread for their school community. The project, which involves planting, caring for, and harvesting their school’s community garden as well as visiting the Barrett Centre for additional produce, also addresses nutrition and food insecurity.

				Akash Anton, an Environmental Science Dual Credit Class grade 11 student, stated, “I learned the importance of gardening for future sustainability. Gardening is part of our daily life and requirements.”

				Heading further north to Kapuskasing’s District High School, students host “Food for Thought - Sustainable Urban Farming,” a project supported by the Learning for a Sustainable Future and Youth Forum (LSF). This project actively engages students in learning methods of growing food by using indoor hydroponic and aquaponic technology to provide food throughout the year. The concept is derived from a living laboratory where students follow the entire process in growing food from seed to harvest. The goal is to inspire students to take this knowledge home and to begin producing veggies and fruits with their families. The investment in ZipGrow hydroponic grow systems, that most likely will be placed in the school cafeteria, will grow a living salad bar for students to learn 

				from and eat. This hyper-local growing method to produce a living salad bar serves as a model school farm that can be adapted to all schools across Canada. Benefits of this system will relieve hunger, lessen reliance on processed food, and combat climate change.

				Teachers led class discussions that focused on the amount of waste in the current food system and the unreasonable demands of customers who wanted perfect-looking produce. Other topics included the rising cost of food, the reason that fresh food is more expensive than processed food, and the unsustainable nature of meat-based diets.

				Cognizant of the rising cost of groceries and impending food insecurity, especially in remote northern locations, the class partnered with Sunrise Orchards in order to create pails of fresh food they named “Healthy Options Made Easy” (HOME Pails)—a bi-weekly pail of fresh produce offered for a $30 fee. Students were also inspired to include some of their own fresh produce. Offering HOME Pails to families in communities like Kapuskasing, where heavy winter storms occur, was very much appreciated. The families that participated in the initiative commented routinely that the produce was of exceptional variety, quality, and quantity. The students who are responsible for gardening and preparing the HOME Pails take pride in offering customers the highest quality of produce. In addition, bruised fruits became desserts served to fellow students.

				The success of HOME Pails allowed the school’s programs to continue the funding for ongoing maintenance of the hydroponic grow units, the purchase of seeds and substrate required for growing, and the continued building of a food forest in the school’s light court. This area currently includes a mature apple tree, several crabapple trees, immature pear trees, haskap bushes, and a strawberry patch. An off-grid, solar powered hydroponic greenhouse is used to grow tomatoes and peppers throughout the summer. These students were engaged from the completion of the LSF workshops on climate change to the selection of plant varieties, tree planting, and harvesting.

				I asked Samantha Gawron, Director of Programs, Engagement & Development, several questions on how LSF works.

				Lorraine: 	What year did LSF begin?

				Samantha:	We’ve been around since 1991.

				Lorraine: How many schools have you funded so far?

				Samantha:	We fund approximately 225 schools every year.

				Lorraine:	Do you get many repeats for funding from the same school?

				Samantha:	We do! For example, this year about 45% of our applications (so far) are from schools that received funding last year. 
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				Larraine writes children’s illustrated adventure books on composting and pollinating. To view, visit: castlecompost.com.
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				Lorraine: How does a school qualify?

				Samantha:	LSF provides funding for students and teachers to engage their school and community in climate Action Projects. This includes any action that is student-led and contributes to the sustainability of your school or community. The only limit is the students’ imaginations.

					We work with grade K to 12 students in Canada and can only fund one project per school—first come, first served.

					Applications are open at https://lsf-lst.ca/programs/action-project-funding/ (or in french at https://lsf-lst.ca/fr/programmes/financement-de-projets-daction/).

					Need some Action Project inspiration? Check out last year’s Empowering Youth for Climate Action Award winners!

				Lorraine: 	Is funding available throughout the year or only at one particular time?

				Samantha:	Annual funding program opens in early fall (Sep/Oct) and remains open for applications until spring (Mar/Apr). Funding reports are due in late May.

				≈

				Related Links

				https://ourcanadaproject.ca/place/farm-to-table-2/

				https://durhamcollege.ca/the-barrett-centre-of-innovation-in-sustainable-urban-agriculture

				https://ourcanadaproject.ca/place/home-pails-a-division-of-food-for-thought-sustainable-urban-farming-project/

				https://www.td.com/ca/en/about-td/ready-commitment/vibrant-planet/fef

				≈ 

				Larraine writes children’s illustrated adventure books on composting and pollinating. To view, visit: castlecompost.com
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				Disguised as a boy, 13-year-old Elva Parkhurst leaves Victoria in 1864 to find her father somewhere in the Cariboo, where he has been prospecting for six years. Elva is outraged when her brother, Tim, follows her on board the S.S. Beaver. Together the two journey 500 miles up the Cariboo Wagon Road, moving from adventure to adventure. When they finally arrive in Barkerville, they discover their father is in jail! Only his children can free him.

				Cariboo Runaway introduces children to the BC goldrush days and provides an excellent language-based Social Studies resource for grades 4 and 5 students. 

				pacificedgepublishing.com

			

		

		
			
				Cariboo Runaway

				Sandy Frances Duncan

				152 pp., b/w illustrations

				Available as a Download

				Grades 4-5

				Teacher’s Guide Available
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				Young people increasingly report that climate change affects their daily lives, making many feel anxious about the future. It’s no wonder, considering that everywhere we turn, there is devastating news linked to the changing climate. We are experiencing and seeing destructive floods, intense wildfires, and extreme drought at home and worldwide in the media. So, how can we help students reduce their anxiety?

				The science of climate change is complex, making it a difficult topic to teach and discuss. Helping students understand the science can allow them to identify actions that make a difference. Normalizing conversations about climate change can also help them feel less alone in their worries. These steps empower kids (and adults), and can help relieve anxiety. 

				The Aquarium of the Pacific in Long Beach, California, is a science and conservation organization devoted to the informal education of guests. As educators, we regularly discuss climate change and encourage guests to extend the conversation into their communities. To prepare our educators to have these conversations, they learn a strategy for climate change communication created by the National Network for Ocean and Climate Change Interpretation (NNOCCI). The strategy is built on over fifteen years of experience as a network and research collaborative and comprises over 800 members and 360 institutions in 46 US states and five Canadian provinces. These educators, scientists, and policymakers use a unified approach to teach climate change. NNOCCI provides training, resources, and support to deliver messages that are “positive, civic-minded, and solutions-focused.”

				Strategic framing is NNOCCI’s foundation for climate messaging. Using a frame or theme that speaks to the students’ values connects climate change to what they care about. “Protecting people, places, and wildlife from harm” is a common value for many of us. This may especially resonate if students have had an opportunity to connect with their communities and nature.

				The next step is to teach the science of climate change by using metaphors that make climate change simpler and relatable. Many of us are familiar with the metaphor that burning fossil fuels for energy releases carbon dioxide, creating a “heat-trapping blanket” that warms the earth and disrupts the climate. This metaphor uses common knowledge that blankets keep us warm and can sometimes be too warm while connecting it to fossil fuel use. Other NNOCCI metaphors explain why carbon dioxide from fossil fuel production is particularly problematic, the ocean’s role in our climate systems, and how climate change impacts ocean chemistry, which affects marine life.

				Providing actions that fight against climate change is another important step. We have all heard that we should turn off lights and carpool when possible, but these individual actions do not match the scale of the problem. Instead, focusing on community actions where people come together to reduce carbon emissions empowers and leads to a feeling of inclusion and hope. In addition, sharing stories of positive change can be a powerful motivator. Kids can make a difference, especially when they work together. 

				To get started at your school, here are some examples of community-level climate solutions. As part of the planning process, remember to create an evaluation step to see the impact. Evaluation is also often necessary to show administrators to continue these programs. 

				Participating in or leading a tree planting community event. An evaluation report can look at the number of trees planted and research could be done to calculate the amount of carbon dioxide the trees absorb. 

				Planting and maintaining a native garden at your school to help students learn about local habitats and support native pollinator populations. An evaluation report can look at the number and kinds of pollinators present before and after the installation of the garden. 

				Creating a letter-writing campaign where students write to government officials to support or ask for local climate action. An evaluation report can be the number of letters sent, where they were sent, and if any replies were received.

				For examples of student-led positive change in Canada, see the Youth Up Front articles from past issues of Canadian Teacher Magazine here:

				https://canadianteachermagazine.com/category/environmental-awareness/

				One of the most important things we can do to fight climate change is to talk about it and get others to talk about it, too. Engaging in conversation with our communities, neighbours, family, or friends can get more people involved. Encourage your students to share what they learned in your lesson with their community. The more we talk about climate change and keep it top of mind, the more likely we will do something about it. 

				Teaching about climate change can feel daunting, but with the NNOCCI strategy and support from a network of educators, we can effectively teach students of all ages and move anxiety to understanding and action. The team at NNOCCI hosts virtual workshops, trainings, and talks several times a year. Learn more about this climate change communication strategy and how to integrate it into your teaching by visiting https://nnocci.org/training/.

				≈

				Resources

				The National Network for Ocean and Climate Change Interpretation (NNOCCI): https://nnocci.org/

				NNOCCI training opportunities: https://nnocci.org/training/

				A national survey of climate emotions and anxiety in Canada: https://doi.org/10.1016/j.joclim.2023.100204

				Collective action help youth with climate anxiety:

				https://ysph.yale.edu/news-article/collective-action-helps-young-adults-deal-with-climate-change-anxiety/

				≈

				Staci Wong-Torres has been an informal educator for over 20 years. Over her 17-year career at the Aquarium of the Pacific in Long Beach, California, USA, she and her team have reached millions of visitors and school children sharing the wonders of the ocean and how working together can protect it from threats like climate change and other human impacts. She is currently pursuing a Master of Arts in Biology from Miami University, Project Dragonfly, with a focus on science and conservation communication.
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				Teaching requires constant energy, patience, and dedication, but it is easy to feel stretched thin when our schedules are packed and the demands are endless. For many educators, balancing work responsibilities with personal well-being can seem impossible. However, prioritizing self-care is not just achievable—it is essential. Small acts of self-care, boundary-setting, and community support can make all the difference in maintaining our energy, positivity, and passion for teaching. Here are five practical strategies to help you start this new year feeling more balanced and resilient.

				Claim “Me Time”: Sounds impossible? It is not. When I first started claiming “me time” as an act of self-care, I would go to my room for ten minutes and sit in silence. I can still remember how I felt my whole body relax and my mind grow calm. It was glorious! I quickly realized my day was filled with small opportunities for short breaks. Try driving in silence on your commute, playing nature sounds, or listening to your favourite tunes. Outside on duty? Take five deep breaths, exhaling slowly, or close your eyes and soak in the sunshine. These small moments reset your nervous system and help you keep a positive mindset.

				Schedule Screen Time: This is a big one! We could easily spend hours replying to emails from parents, colleagues, and administrators. To avoid the endless inbox cycle, I read work emails only once a day during my planning time. (If there is an emergency, parents will call the office; everything else can wait 24 hours!) I suggest scheduling personal and social media time and setting a timer so it’s enjoyable but not endless. Once your time is up, it is up.

				Set Boundaries: As both a mother and a teacher, I know the weight of mom guilt and teacher guilt. By my fifteenth year of teaching, I decided I was done feeling drained by my to-do lists. I started prioritizing my well-being by setting boundaries. I limited the grading I brought home, saved my lunch breaks for walks, and enjoyed uninterrupted meals. With this shift, I returned to the classroom with more patience, positivity, and energy to teach. Consider where you could set boundaries this new year and try it.

				Plan and Organize: Keep it simple. I try not to plan too far ahead to meet students where they are. My daybook has a basic weekly outline, and at the end of each day, I jot down the specific activities for the next day and post the agenda on the board. Some colleagues plan their week over the weekend, which works for them. Co-planning and co-creating can also help reduce your workload. Find an approach that suits you so planning feels manageable, not stressful.

				Seek Support: Teaching is a profession not everyone understands, and few people truly know what it means to be “teacher exhausted.” That is why finding a supportive community is essential. Try connecting with a colleague at your school or finding a “work bestie.” I love attending union workshops that address real needs like wellness, school safety, and curriculum updates. Belonging to a supportive community makes a world of difference.

				Prioritizing well-being as an educator is possible and necessary for maintaining a sustainable and fulfilling career. By taking small steps like claiming “me time,” managing screen time, setting healthy boundaries, planning intentionally, and seeking support, we can create a more balanced approach to teaching. Remember, taking care of yourself is not a luxury but a necessity that benefits you, your family, and your students. So, give yourself permission to embrace self-care, one small step at a time, and see its positive impact on your teaching and overall well-being. Try it!.

				≈

				Lyne Frank, MEd, OCT, is an educator, workplace wellness expert, and women’s empowerment speaker with over 20 years of experience. As a certified life coach and women’s circle facilitator, Lyne has dedicated her career to supporting educators and women in their personal and professional growth. She is the founder of Ignite in Community, a private group in which over 1,300 women gather to share, learn, and grow in sisterhood, and Ignite in Circle, a group coaching program for women. Lyne travels across Ontario leading workplace wellness workshops, Get Unstuck curated for educators, Lost & Found, rooted in women empowerment and Balancing Act for most organizations. Her work has been recognized in Niagara News and on the Global Sisterhood platform.
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				A New Game to Build Letter Recognition Abilities

				TVO Learn has added Alphy and the Magic Mirror, an interactive game designed to help strengthen letter recognition skills, to its curated suite of free resources for primary level learners. Letter recognition is a key foundational skill in early literacy, helping learners not only recognize individual letters by name, but also understand their formation and the sequence in which they are arranged. Through challenges and interactive play, Alphy and the Magic Mirror provides a dynamic environment for learners to practise these skills. As learners progress through the game, they build confidence in their letter recognition abilities, which is an important step toward developing reading and writing skills. Find Alphy and the Magic Mirror on TVO Learn along with other activities covering phonics, ABCs, reading, and writing. These free-to-access resources are sorted by grade level to ensure learners have the right support at each stage of literacy development. For educational games and resources visit: TVOlearn.com.

				Creating 2SLGBTQ+ Affirming Spaces in Schools

				It Gets Better Canada is a national charity dedicated to uplifting and empowering 2SLGBTQ+ youth across the country. They work with schools from coast-to-coast-to-coast, delivering storytelling led programs, including anti-bullying workshops to build allyship and community among youth. With extensive experience working with teachers to support 2SLGBTQ+ students, It Gets Better Canada has seen firsthand the limited resources available for creating inclusive spaces in schools. With funding from NYX Professional Makeup Canada, they are proud to have launched a new initiative this fall to bring Pride to Canadian high schools, supporting educators in their mission to ensure classrooms are welcoming, safe environments for 2SLGBTQ+ and allied young people. The initiative sees 200 Pride kits being delivered to schools across Canada, free of charge. The kits include affirming posters designed by 2SLGBTQ+ artists, postcards about 2SLGBTQ+ history in Canada, educational activities, Pride flags, and more. The campaign seeks to counter the high levels of bullying still faced by 2SLGBTQ+ youth in Canada, foster inclusive environments in classrooms, celebrate queer history and communities in schools, and create space for positive conversation about 2SLGBTQ+ issues. For more information about It Gets Better Canada’s work to uplift and empower 2SLGBTQ+ youth, visit: itgetsbettercanada.org.

				What You Need to Know. Period.

				Taboos about menstruation and lack of menstrual health awareness are important contributors to poor understanding of menstrual health. Menstrual health education in schools is a meaningful tool to address taboos and lack of awareness about menstrual health—a randomized controlled trial conducted by researchers at the University of British Columbia found that when Grade 8 to 12 students of all genders participate in a one hour menstrual health education program, their knowledge about menstrual health increases and their attitudes about menstruation become more positive. The results suggest that menstrual health education works, and is acceptable to students and their guardians. Moreover, the results indicate that educating all students—not just those who will menstruate—may help destigmatize menstruation at the societal level. To support 

				educators seeking to integrate menstrual health, The Endometriosis Network Canada has developed a free curriculum enrichment resource What you need to know. Period. which includes a workbook for teens and youth aged 8 to 18 and facilitator training. To learn more and bring the program to your school, contact: outreach@endometriosisnetwork.ca.

				Difference Maker of the Year Awards

				Nominations are now being accepted for the Rick Hansen Foundation’s Difference Maker of the Year Awards for the 2024 – 2025 school year. Since 2000, the Rick Hansen Foundation School Program (RHFSP) has celebrated and recognized individual youth, youth groups, and classrooms who are helping to advance inclusion and accessibility for people with physical disabilities within their school and community. Teachers and students can nominate exceptional individuals, youth groups, and classrooms for their outstanding contributions to improving the lives of people with disabilities. Individual award recipients will receive an honorarium of $500; classrooms and youth groups will receive $1,000 to share. For more information, to access the RHFSP Difference Maker Starter Kit for inspiration on ways to make a difference in your school or community, and to nominate someone, visit: rickhanson.com. Nominations close on April 6, 2025 at 11:59 Pacific Time.

				Young Authors Publish Debut Graphic Novel

				A graphic novel by child authors David and Joshua Munkoh entitled Force Boy: And The Mech of Mecha Boy (ISBN-10 1779414943) was released in 2024. The story’s plot follows the villain Mecha Boy, who is bent on destruction as he tries to take over the world, and Force Boy, a preteen hero, who is compelled to release the force within to defeat the villain. Born in Toronto and of Ghanaian descent, the inspiration to start and finish their book came as a result of their desire to inspire other young readers. Their cousin Ephraim Munkoh (aged 18) helped work on and edit this book. Force Boy: And The Mech of Mecha Boy, The Munkoh brothers’ first novel, is now available on Amazon, Chapters/Indigo, and Barnes & Noble.

				Barron Prize Celebrates 25 Years

				Over the past twenty-five years, the Gloria Barron Prize for Young Heroes has honoured hundreds of young people from across the US and Canada who have addressed a wide range of important issues and made a meaningful impact on the world. Established in 2001, the prestigious Barron Prize annually honours 25 outstanding young leaders ages 8 to 18 who have made a significant positive difference to people, their communities, and the planet. Fifteen top winners each receive $10,000 to support their service work or higher education. Barron Prize winners have helped the hungry and the homeless, invented life-saving technologies, protected endangered species, addressed climate change, and improved literacy, among other initiatives. They have raised more than $31 million for their causes and have inspired countless people by their example. Many of the young heroes have continued their environmental and humanitarian work into adulthood. The online application for the 2025 awards cycle is now open. To learn more and apply online for 2025, visit: barronprize.org. 

				Canadian Art Inspiration Student Challenge

				Submissions for the 2025 student art challenge are open until March 21, 2025. Cash prizes of $500 for first-place winners and $250 for honourable mentions will be awarded in two age categories: Grades 7 to 9 and Grades 10 to 12. This year’s winning artworks will be exhibited at Art Toronto in October 2025 and in an online exhibition hosted on the Art Canada Institute’s website (aci-iac.ca). Each year, students in Grades 7 through 12 are invited to create original artworks with accompanying artist statements inspired by leaders in Canadian art history. Applicants are encouraged to interpret this theme as broadly as they wish and to create works in any media. A student submission consists of the completed submission form (including the artist statement) and a high-resolution image of the artwork. Send completed forms and images to: contest@aci-iac.ca.

				Kids Write for Kids Contest

				This annual writing competition, hosted by the Ripple Foundation, is open to youth in grades four to eight, providing winners the opportunity to become a published author, with book sale proceeds donated to a charity of their choice. Aspiring authors must submit their original creative writing work by March 31, 2025. ripplefoundation.ca/contest/

				Empowering Youth Education Series

				Canada’s Sports Hall of Fame has introduced the Empowering Youth Education Series, an initiative designed to connect Canadian youth with the stories of resilience, determination, and leadership of Hall of Fame icons Daniel Nestor, Vicky Sunohara, and Dr. Guylaine Demers, who were inducted as part of the Class of 2024. Through these stories, students across Canada will learn invaluable lessons that empower them to overcome challenges, lead with purpose, and unlock their full potential. This series is a tool for educators, coaches, and caregivers to spark inspiration and foster growth among the youth that they work with. The Empowering Youth Education Series is now live on Canada’s Sports Hall of Fame’s national education platform—beyondthewin.ca—a free resource hub that supports educators across all provinces and territories.

				Sex Lives Report

				LetsStopAIDS, Canada’s youth-led HIV charity dedicated to prevention and education, has unveiled its annual Sex Lives Report, revealing alarming gaps in sexual health knowledge among young Canadians. This year’s findings underscore a critical need to address not only the use of condoms but also the broader context of sexual rights, STI and HIV disclosure laws, and the essential components of comprehensive sex education. For two decades, LetsStopAIDS has been dedicated to raising HIV awareness, fostering youth leadership, and combating HIV-related stigma. Their mission remains crucial in ensuring that young Canadians have access to accurate information, testing, prevention, and treatment. To download the full 2024 Sex Lives Report, visit: letsstopaids.org. 
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Children’s illustrated adventure books
to help teach composting. Fun & Factu:

For a Waste Reduction Week
activity, students  explore
the benefits of brewing and
applying compost tea. All
the while, Pee Wee and the
compost critters plan to host a
compost tea party of their own,
inside a rotting Jack O'Lantern.
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L.L. Wolfe

Children’s Book Author

“An absolulely fun and engaging story! As an Early Childhood Educalor, | was able to shere Oh Ao, Joe! with  group of preschool
children and am excied to share that the book was well received. The slory et me encourage thought-provoking questions to the
children thet provided problem-solving moments. The thythmic use of words also helped to keep the children interested in the story from
beginning to end! I highly recommend this book?

Mice Make the Best Friends - *As an elementary school principal, I have read this story to grade one and two students.
With the students we discussed kindness, respecting all forms of life and how sometimes life gives us difficult decisions.
lso, this book teaches us that perceptions are not ahways reality. Friendships are to be nourished and cherished, even if
your friend is not similar to others. The kindness displayed by Tilly is inspiring. I love this story.”

“Tea for Tilly by L. L. Wolfe is a heartwarming children’s book that continues the story of the unlikely friends from Mice Make the Best

Friends. With engaging slorytelling and beauliful ilustrations, Wl reinforces the imporiznce of friendship, acceptance, and looking beyond
diflerences.  After all, whether they are human or mouse, you can never have too many fiends.
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St ro n g N O t I O n S Explore More Literacy Resources from Strong Nations Publishing

Strong Readers Series

The Strong Readers series offers engaging levelled readers designed for guided reading
lessons. Books in the series integrate science, numeracy, social responsibility, language
arts, and oral language teachings throughout. The series features scaffolded text,
beautiful illustrations, and photographs, which support reading comprehension and
enrich the learning experience.

We Bring Indigenous Books Into People’s Lives

Introducing a New Decodable Book Series
Cedar School Decodables

A 20-book decodable reading series, developed in partnership with Dyslexia Canada.

Each level in the series gradually increases in complexity, featuring more words, smaller
text size, and repeated use of sight words and common vocabulary. In addition to
building literacy skills, the series introduces primary-level math and science concepts,
enabling teachers to cover multiple curriculum areas. An Educator Resource Guide
supports lesson planning and seamless classroom integration.

Liv Is It
- " PR Strong Science - Animals

Strong Science - Animals is a language-based science series for primary students
featuring animals familiar to Canadian students, illustrated with photographs and
Indigenous artwork. It addresses common science curriculum objectives across Canada
and includes cross-curricular extension ideas in the teacher’s guide, covering Indigenous
cultural awareness, language arts, math, and art. The sixteen books in the series are
grouped into four levels of increasing complexity, designed to accommodate students
with various reading abilities within a classroom. This feature facilitates the use of this
series in literacy programs along with other Strong Nations Publishing literacy resources,
including the Strong Readers series.

Raven Series

The Raven Series is a collection of six books designed for emergent readers,
each focusing on a specific learning intention to support skill development with
adult guidance. These learning intentions include promoting oral storytelling,
introducing basic concepts, building number and letter recognition, developing
vocabulary, encouraging rhyme and perspective, and exploring colours and
patterns.

Welcome to Cedar School! Join Liv, Tom, Gus, and Bell as they learn on the land and explore Mi'gmaw
teachings with their teacher, Miss Sam, and the school’s Mi'gmaw Elder, Jen.

With charming illustrations and simple storylines, this decodable series engages students as they
practise their reading skills. Each book includes a pre-reading review of non-decodable words,
and many of the books introduce special words related to Indigenous teachings. Talking Together
prompts facilitate discussions led by the reading teacher.

Strong Le(]rners Resources Strong Learners products complement Strong Nations titles by

reinforcing key concepts through interactive and hands-on learning.
Designed for students who have previously learned short vowel and consonant sounds, additional

phonic skills are developed progressively throughout the series. Cedar School Decodables is divided
into six sets, which increase in word count and complexity of sentence structure: Set 1 - Short Vowels,

Set 2 - Digraphs, Set 3 - VCe, Set 4 - Longer Words, Set 5 - Ending Spelling Patterns, and Set 6 —
R-Controlled Vowels.

Indigenous Stamps Number Line Seasons Cards Activity Books

Cedar School Decodables: $7.99 each | Series total (20 titles): $159.80
Teacher’s Guide: $30.00 - Coming Soon!

Save 10% on the purchase of any complete book series from Strong Nations Publishing™*
*Excludes new releases.

Our
books are proudly Follow us online
printed

i Canad www.strongnations.com g . for all the latest!
in Canada - g . StrongNationsPublishing @Strong_Nations ong_Nations StrongNationsPublishing

Call: 1.250.758.4287
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The Cree School Board is hiring

TEACHERS

Youth and Adult Sector

Experience meaningful work
and vibrant Cree culture
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Looking for a FUN agriculture
resource for your classroom? Try
this new grazing simulation game!

It's as easy as:
1. Watch 12 min. documentary
2. Play game based on learnings from film
3. Meet curriculum outcomes for grades 7-12*

Visit gotggame.ca or the QR code
to learn more
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Inspiring Global Citizens

This FREE four-part toolkit equips you with
everything you need to teach Gr.9-12
students about the Sustainable Development
Goals (SDGs) and global citizenship.

Visit akfc.ca/resources/educators to download the toolkit!

Module 1: Module 2: Module 3: Module 4:
Connected Quality Sustainable Making a
I World of Life Development Difference |

Everyone has the ability to make an impact in their communities
and these modules help students see that anything is possible.

Shannon Dicker, Teacher from Newfoundland & Labrador

Aga Khan Foundation Canada is a global
development organization working to tackle the root
causes of poverty. AKFC works with Canadian
educators to deepen their understanding of global
issues and empower them with tools and strategies to
engage students as active global citizens.

I partnership it
AGA KHAN FOUNDATION
CANADA Canada
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BOOST ENGAGEMENT
Engage, Connect,
and Inspire your Students

Enhance you Lessons with
Effortless Slide Control

TEC PR-819
TATION CLICKER

OFF

FOR
EDUCATORS
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HUE HD Pro

flexible USB document camera
Bring any subject to life and engage the whole class.

teach
SECONDARY

Model the perfect answer, peer edit
students’ work, show techniques in detail,
record presentations and so much more!

« US$ 69.95 exc. taxes. 0}
« 3-year warranty included.
 Bulk discounts available.

P !
=%y

Learn more today at: huehd.com
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Bring an Author into the classroom

to bring books alive and make writing exciting!
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Strong Nations

Indigenous books
and gifts
shipped worldwide!

strongnations.com
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QUALITY STUDENT TRIPS TO EUROPE
Teachers go free; we take care of
the details. Unique, authentically

educational, fully customizable

Teachers love
our highly-rated
summer tours
for adults too!

® il
i
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The See and Do, Laugh and Learn Magazine

Experiment

e

The see-and-do magazine
for preschoolers!

Chirp magazine is made for
little hands and growing minds.
The engaging stories and
early-learning activities in Chirp
inspire young children to make
their first attempts at reading,
writing, and creating.

Order a subscription
for your class

J N

The lively hands-on
magazine for
grade-schoolers!

Chickadee magazine fosters
curiosity and imagination while
satisfying a student’s thirst for
knowledge through a variety of
engaging activities and stories.

Only

A must-read
for preteens!

OWL gives students access
to information in a fun,
age-appropriate, and
engaging way, highlighting
STEAM to promote a passion
for learning and discovery.

$25.95"

owlkids.com/ctfall

1-800-757-9877 « Quote N4S1CTP E

[=];
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The Canadian Lung Association can help.

Lungs are for Life! is a free, evidence-based vaping and smoking prevention
resource for teachers. The program helps students in grades 5 through 10 learn

more about the harms of smoking and vaping so they can make healthy and
informed decisions.

» Includes printables, class activities and tests
» Available in English and French
» Downloadable at www.lung.ca or use the QR code

www.lung.ca BREATHE
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SERVING AMATEUR

SPORTS

FOR OVER 20 YEARS

SportsPay has worked hard to make the transactional part of
amateur sport simple, straightforward and trustworthy,
regardless of your size or sport we are the payment solution
for you at every level of the game.

pay::

‘THE PAYMENT SOLUTION FOR EVERYONE IN EVERY SPORT

Reach out today and find a better way WWw.sportspay.com
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SENSORYPATHS

Hop + Jump - Learn - Play

Save 10% on
online orders
of $500 or
more with code
CTM10

Save 20% on

online orders
of $2,000 or
more with code
CTM20

WWW.Sensorypaths.ca
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Queen's

You teach to make a difference.

Sodowe.

Saskatchewan

Online SPTRB-accredited Post-Graduate
Certificate in Special Education

This program will help educators better
understand exceptional students' educational
needs and the practical ways in which
meaningful and inclusive learning experiences
can be provided.

Ontario

Online Additional Qualification Courses
Queen’s Continuing Teacher Education has been
aleading provider of online professional
development courses for teachers for more than
15 years. Our success is based on the
overwhelmingly positive response of Ontario
teachers to online professional development.

British Columbia

Online TQS-Approved Post-Graduate
Certificates

To support BC teachers in their desire to provide
their students with enriched learning
experiences, Queen’s Continuing Teacher
Education has created BC TQS-approved post-
graduate certificates.

HERS.ca
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GROWING LITERACY
with read-alouds

FREE RESOURCES, including

* Videos by literacy experts

e Tip sheets to download and print

e A recorded webinar on how to maKe learning to read productive and fun for
emerging readers; ideas to encourage home-school connections; and how we
can use read-alouds to support all children within busy, diverse classrooms

INDIGENOUS DUAL-LANGUAGE BOOKS

The benefits of dual-language picture books
How to select booKs

Help with pronunciation

The importance of sharing the book
creators’ backgrounds

Student response

e And more ...

WORDLESS BOOKS

Why it is important to read aloud

using wordless picture books for read-alouds
How to select books

Student response

Beginning and advanced readers

using Canadian BooKs

And more ...

NON-FICTION

The unique ways to use non-fiction
Reading a booK over multiple days
How to select booKs

Student response

Using Canadian BooKs
Cross-curricular opportunities

And more ...

soNces

i rrl g ';im
E =

i

VISIT BOOKCENTRE.CA/GROWING-LITERACY

The Canadian Canada Post Fondation
BROUGHT TO YOu BY Children’s Community communautaire
Y Book Centre Foundation de Postes Canada
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Northern Lights School Division #113

Looking for Teachers

NLSD113 Currently Offers:

In Sandy Bay Only:

® Rent reimbursement for teachers in NLSD housing
© 2024-2025 - 50% reimbursement
o 2025-2026 - 75% reimbursement
© 2026-2027 - 100% reimbursement

* $1500 Professional Development Fund per teacher

Find us at www.nlsd113.ca
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_.Canadian ;
Art Inspiration -

Student
Challen

Winning artworks will be showcased at Art Toronto 2025

The Student Creation

Now in its fifth year, the Canadian Art Inspiration

Student Challenge invites contestants in Grades 7

through 12, from across Canada, to create original

artworks inspired by the nation’s leading artists. )
Cash prizes of $500 for first place winners and $250

for honorable mentions will be awarded in both the

Grades 7-9 and Grades 10-12 age categories. &

The Art Inspiration

Submissions accepted until
March 21, 2025.

Visit our webpage to learn
more and access free,
classroom ready resources.

' Muying Deng, grade 9 2024 challenge
winner, holds her work inspired by the
art of Helen McNicoll (left).

ART CANADA INSTITUTE ‘ INSTITUT DE L'/'RT CANADIEN

L S BT R ® ST T
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TEACH IN
NUNAVUT

EDUCATOR
POSITIONS

e Teacher
o Elementary
o Middle School
o High School

e Student Support
Teacher

* Learning Coach

* Guidance CULTURE & OPPORTUNITIES

Counsellor
e Vice-principal * Meaningful impact on students' lives
e Principal e Unique community experiences
e Learn Inuktitut or Inuinnaqtun & Inuit
BENEFITS traditional knowledge from Elders

. e On-the-land activities
e Great salaries

* Northern allowance

* Additional allowance for
principal & vice-principal

* Relocation assistance &
subsidized housing

e Continuous professional
development & career growth

* Full-time employment

i

unavul

WWW.gov.nu.ca/teachinnunavu

3 REGIONS - 25
COMMUNITIES

® 45 schools

e QOver 10,000
students

e Official languages
e Inuktut (Inuktitut

& Inuinnaqtun)

* English
* French
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OasisEducation

Better teachers. Better schools.

S IN PRIMARY & SECONDARY
F ROLES AVAILABLE

AVAILABLE FOR ALL LEVEL

OPPORTUNITIES e BSTITUTE/RELIE

FULL TIME &

Must have:

v A teaching qualification i.e. B.Ed.

Working Holiday Visas: Canadian citizens aged 35
years and under are able to travel to NZ and work
casually, for a year (T&Cs apply). This is an excellent
way to have an initial ‘look-see’ at Aotearoa and
work in some NZ schools while travelling and seeing
the country at the same time.

Accredited Employer Work Visa for those ineligible
for a Working holiday Visa, if you secure a job offer
from a school. This work visa allows you to secure a
visa for up to 5 years.

START THE ADVENTURE NOW

For enquiries, please email a CV & cover letter to info@oasis-edu.co.nz
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Youn O f Well-beng

DURING A BUSY SCHOOL DAY!

o Wellneg, » The smart solution
“?D 2,
48 = to enhance an

educator’s well-being
(@ and help prevent
professional burnout!
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“[D]elightfully unhinged.”
—Quill & Quire
“Highly recommended.”
—CM: Canadian Review of Materials

“[F]ull of high adventure and esoteric details.”
—The Miramichi Reader

"mﬂ
Shﬂ’,ws it NKESAN

$18.95
ISBN: 978-1-77415-162-4
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What you
need to know.
Peried.

A free, bilingual
menstrual health
program designed
for youth ages 8-18,
developed with
federal funding from
Health Canada.

All about periods.
For those who get a period and those who don't.

What you need to know. Period. is:

« educator, youth & physician reviewed
¢ inclusive & accessible

 scalable & flexible

Itincludes:

« aworkbook with activities, questions for discussion
& reflection, a glossary, & character stories

« awebpage for independent, asynchronous learning

« facilitator training to help prepare teachers to
deliver the program to youth

Download today to
start a conversation!

S
in English

The program goals are to:

« explore & dismantle taboos, stigma, shame &
secrecy around periods

« start open & honest conversations about periods,
puberty, and health

« give youth a solid foundation & broad understanding
of periods

« raise awareness of period-related health conditions

Let’s talk about periods. Period. 0 The

- «
outreach@endometriosisnetwork.ca » Endometriosis

« Network
endometriosisnetwork.com % Canada
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materials and feature a
display window and a
ch storage pocket with

a 3 inch veilcro closure. These sturdy
school pouches can be reused by
students for years.
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